Morrisville-Eaton Central School District and Morrisville-Eaton Faculty Association (MEFA), (2007) (MOA) by unknown
 
NYS PERB Contract Collection – Metadata Header 
 
This contract is provided by the Martin P. Catherwood Library, ILR School,  
Cornell University.  The information provided is for noncommercial educational use only.   
 
Some variations from the original paper document may have occurred during the 
digitization process, and some appendices or tables may be absent.  Subsequent 
changes, revisions, and corrections may apply to this document. 
 
For more information about the PERB Contract Collection, see 
http://digitalcommons.ilr.cornell.edu/perbcontracts/ 
 
Or contact us: 
Catherwood Library, Ives Hall, Cornell University, Ithaca, NY 14853 
607-254-5370    ilrref@cornell.edu 
 
 
Contract Database Metadata Elements   
 
Title: Morrisville-Eaton Central School District and Morrisville-Eaton Faculty 
Association (MEFA), (2007) (MOA) 
 
Employer Name: Morrisville-Eaton Central School District 
 
Union: Morrisville-Eaton Faculty Association (MEFA) 
 
Effective Date:  07/01/07 
 
Expiration Date: 06/30/11 
 
PERB ID Number:  5664 
 
Unit Size:  82 
 
Number of Pages:  78 
 
 
 
For additional research information and assistance, please visit the Research page of 
the Catherwood website - http://www.ilr.cornell.edu/library/research/ 
 
For additional information on the ILR School - http://www.ilr.cornell.edu/ 
 
77A$^4 
AGREEMENT BETWEEN 
THE MORRISVILLE-EATON FACULTY ASSOCIATION 
AND 
THE SUPERINTENDENT OF THE 
MORRISVILLE-EATON CENTRAL SCHOOL DISTRICT 
i/t <*h° 
2007-2011 
Mqrjisjville-Eaton Central School 
1 Eqward R. Andrews Elementary (Circa 1964) 
R E C E I V E D 
NYS PUBLIC EMPLOYMENT 
RELATIONS B0>RD 
JAN 1 9 2010 
ADMINISTRATION 
M 

TABLE OF CONTENTS 
ARTICLES 
L RECOGNITION 1 
A. MEFA "Exclusive Negotiating Agent" 1 
B. Taylor Law Notice on Board of Education Action 1 
C. MEFA Sole Negotiator with BOE 1 
D. Non-Discrimination 1 
JL NEGOTIATION PROCEDURES 2 
A. Negotiation Teams 2 
B. Dates 2 
C. Representatives 2 
D. Exchange of Information 2 
E. Reporting 2 
HL GRIEVANCE PROCEDURES 3 
A. Declaration of Purpose 3 
B. Definitions 3 
C. General Procedures 3 
D. Time Limits 4 
E. Stages for Resolving Grievances 4 
F. Grievance Forms (Appendices B-C) 5 
IV. TEACHER ASSIGNMENT AND TRANSFER. 6 
A. Changes in assignments (June 1) 6 
B. Openings for positions 6 
C. Requests for a change in assignment 6 
D. Notification if not selected for posted position 6 
E. Prior approval from the Building Principal to be absent or late 6 
F. Involuntary substitute 6 
V. TEACHING HOURS AND CONDITIONS 7 
A. Planning Time 7 
B. Work Year 7 
C. Duty-Free Lunch 7 
D. School Calendar 7 
E. Requisition of Supplies, Etc 7 
F. Length of Workday 7 
G. Curriculum revision, home instruction compensations 8 
H. Teachers responsibility for the scheduling of students 8 
I. Lunch Duty 8 
VL CLASS SIZE 8 
A. Middle/Senior High School 8 
B. Elementary 8 
VIL TEACHER PROTECTION 8 
A. Board Policy to support teachers 8 
B. Re-employment notification (May 15 Deadline) 8 
AGREEMENT BETWEEN MEFA-MECS FOR 2007-2011 
i 
TABLE OF CONTENTS 
Vffl. FACULTY REVIEW, EVALUATION & DEVELOPMENT 9 
A. Compliance with Commissioner's Regulations Section 100.2" 9 
B. Faculty & Administration Cooperation 9 
C. Mentoring 9 
D. Security Camera Prohibitions 9 
E. Annual Article VIII Compliance Meeting 9 
F. District Evaluation Committee 9 
G. Rationale 10 
H. Purpose 10 
I. Process 10 
J. Criteria: CR 100.2, District & Danielson 10 
K. Classroom Observation and Reflection Sessions (CORS) 11 
L. Professional Summative Review (PSR) 15 
M. Faculty Improvement Plan 16 
N. Evaluator Training 16 
0. Evaluation Record Keeping—Personnel Folder 17 
DC PERSONAL INJURY BENEFITS 18 
A. Personal injury incurred in the scope and course of his/her employment 18 
B. Physician Examination 18 
X. LEAVES 19 
A. Sick Leave 19 
B. Bereavement Leave 19 
C. Personal Business Leave 19 
D. Maternity Leave 20 
E. Jury Duty 20 
F. Leave of Absence Without Pay 20 
G. Sick Leave Bank 21 
H. Sabbatical Leave 21 
XL COMPENSATION 23 
A. Faculty Salaries 23 
B. Credit Hours 23 
C. Longevities 24 
D. Extra-Curricular Personnel 24 
E. Team Leaders, Curriculum Coordinator, Team Resource Tech, Dept. Chair 27 
F. Arts Festival, Set Designer 27 
G. Pay for Extra-Curricular Work 27 
H. Retirement 27 
1. Conferences, Etc 28 
J. Reimbursement Expenses 28 
K. Additional Stipends Due to Unique Circumstances in Assignment 28 
XIL TAX SHELTERED ANNUITIES 28 
Xffl. INSURANCE 31 
A. Health Insurance 31 
B. Health Insurance Buyout 31 
AGREEMENT BETWEEN MEFA-MECS FOR 2007-2011 
ii 
TABLE OF CONTENTS 
C. Dental Insurance 31 
D. Unpaid leaves of absence 32 
E. Retirement Contribution 32 
XIV. SAVINGS CLAUSE 32 
XV. ZIPPER CLAUSE 32 
XVL 7+1 COMMITTEE 33 
A. Committee Membership 33 
B. Purpose of the Committee 33 
C. Guidelines for the Committee are 33 
D. Superintendent's Report to BOE 33 
XVH. ASSOCIATION RIGHTS 34 
A. Association Days 34 
B. Use of Facilities and BOE Agenda & Minutes Notification 34 
C. Faculty Association Dues Dedication 34 
XVHL STAFF DEVELOPMENT 35 
Tuition Reimbursement or Credit 
XLX. LICENSED TEACHING ASSISTANTS 35 
SIGNATURE PAGE 36 
APPENDICES 
A TERM MEMORANDUM OF AGREEMENT ON DISTANCE LEARNING 37 
B GRIEVANCE PROCEDURE—STAGES I & H 40 
C GRIEVANCE PROCEDURE—STAGE m 41 
D EVALUATION PROCESS GRAPHIC 42 
E ANNUAL DISTRICT ARTICLE VD3 COMPLIANCE FORM 
EVAWATOR TRAINING AND CORS&PSR SCHEDULE 43 
F CLASSROOM OBSERVATION AND REFLECTION SESSION 
REPORT FORM 46 
G CLASSROOM OBSERVATION AND REFLECTION SESSION 
INFORMATION COLLECTION FORM 47 
H PROFESSIONAL SUMMATWE REVIEW FORM 52 
I DANELSON'S FRAMEWORKS (COMPLETE) 53 
J 2001-2011—SALARY SCHEDJJLE-TEACHING ASSISTANT. 68 
K 2007-2011-^SALARYSCHEDULE-IE4Cff£J? 69 
INDEX 71 
NOTE PAGE 73 
AGREEMENT BETWEEN MEFA-MECS FOR 2007-2011 
iii 
ARTICLE I 
RECOGNITION 
A. The Morrisville-Eaton Board of Education having determined that the Morrisville-Eaton Fac-
ulty Association is supported by a majority of the teachers in a bargaining unit composed of 
all professional, certified personnel, except central office and building administrators, hereby 
recognizes the Morrisville-Eaton Faculty Association as the exclusive negotiating agent for 
the teachers in such bargaining unit. The parties agree that the Morrisville-Eaton Faculty As-
sociation period of recognition shall extend until there appears a legitimate challenge to such 
recognition (see Rules and Procedures of PERB). 
B. "It is agreed by and between the parties that any provision of this agree-
ment requiring legislative action to permit its implementation by amend-
ment of law or by providing the additional funds therefore, shall not be-
come effective until the appropriate legislative body [the local Board of 
Education] has given approval." 
[This notice's text and format are mandated by Civil Service Law, Article 14, §204-a, 1 (Pub-
lic Employees' Fair Employment Act—The Taylor Law).] 
C. The Board agrees not to negotiate with any teacher or teacher organization other than the 
Morrisville-Eaton Faculty Association for the duration of this recognition. 
D. Non-Discrimination 
The District and the Association agree not to discriminate against any bargaining unit member 
because of race, creed, color, sex, age, marital status, or national origin, and further, the Dis-
trict and the Association agree not to discriminate against any bargaining unit member be-
cause of participation or lack of participation in legal Association activities. 
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ARTICLE n 
NEGOTIATION PROCEDURES 
A. Negotiation Teams 
The designated representative(s) of the Board, with the Superintendent serving as an advisor, 
will meet with representatives designated by the Association for the purpose of discussion 
and reaching mutually satisfactory agreements. 
B. Dates 
The parties shall exchange proposals in writing and enter into good faith negotiations over a 
successor agreement at a mutually agreed time. Once the initial exchange of written proposals 
has been made, no new proposals may be submitted by either party. Negotiation meetings 
shall be scheduled by mutual agreement as may be required to reach agreement on all issues 
or until impasse is declared. 
C. Representatives 
Neither party in any negotiations shall have any control over the selection of the representa-
tives of the other party and each party may select its representatives from within or outside 
the school district. While no final agreement shall be executed without ratification by the As-
sociation and the Board, the parties mutually pledge that their representatives will be clothed 
with all necessary power and authority to make proposals, counter proposals, and to reach 
compromises in the course of negotiations. 
D. Exchange of Information 
Both parties and/or the Superintendent shall furnish each other, upon reasonable request, all 
available non-confidential information pertinent to the issue(s) under consideration. 
E. Reporting 
The parties agree that the proceedings of all negotiation meetings shall not be publicly re-
leased, except under the following conditions: 
1. If an impasse, as defined by Section 209 of the Taylor Law, is reached and the procedures 
are implemented, the parties are free to release information and the reasons for the im-
passe. 
2. When the Association and the Board have ratified the agreement, the President of the As-
sociation and the Superintendent shall meet and jointly release the contents of the agree-
ment to the general public. 
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ARTICLE m 
GRIEVANCE PROCEDURES 
A. Declaration of Purpose 
The establishment and maintenance of a harmonious and cooperative relationship between the 
Board of Education and its teachers is essential to the operation of the school. It is the pur-
pose of this procedure to secure, beginning on an informal basis, equitable solutions to al-
leged grievances by providing the Board and the Faculty Association adequate opportunity to 
reconcile their differences. 
B. Definitions 
1. A Grievance is an alleged violation, misinterpretation, or misapplication of this agree-
ment. 
2. The Chief Executive Officer is the Superintendent. 
3. The Building Principal is a person responsible to the Chief Executive Officer for the op-
eration of a specific building. 
4. The Association is the Morrisville-Eaton Central School Faculty Association. 
5. The aggrieved party is any person or group of persons filing a grievance. 
6. The grievance committee is the committee created and constituted by the Faculty Asso-
ciation. 
7. The hearing officer is any individual or board charged with the duty of rendering deci-
sions at any stage of the grievance procedure. 
8. For the purposes of this Article, a school day is any day when students are in attendance. 
C. General Procedures 
1. Oral and written grievances shall identify: the aggrieved party; the item of agreement, 
policy or law involved; the time and place of the alleged grievance; the party responsible 
for causing the grievance, if known; and the redress sought. 
2. All parties in interest agree to proceed in good faith, with no coercion or reprisal, furnish-
ing necessary records, allowing full testimony and permitting cross examination of wit-
nesses. 
3. Parties in interest shall be furnished with any minutes of the proceedings at any or all 
stages of the grievance procedure. 
4. Forms for filing grievances, serving notices, making appeals, and making reports and rec-
ommendations, and any other documents will be jointly developed by the Board and the 
Association. The Superintendent shall then have them printed and available to the parties 
concerned. 
5. All documents, communications and records dealing with the processing of a grievance 
shall be filed separately from the personnel files of the participants. 
6. Any teacher having a grievance shall have the right to discuss the matter informally with 
any appropriate member of the administration and to have the grievance informally ad-
justed without intervention of the Association, provided the adjustment is not inconsistent 
with the terms of this agreement. The Association shall be, at the request of the aggrieved 
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ARTICLE HI 
GRIEVANCE PROCEDURES 
party, given opportunity to be represented at such an adjustment and to state its view on 
the grievance. The adjustment shall be binding upon the aggrieved party if accepted, but 
shall not set a precedent. 
7. If any provision of this grievance procedure shall be found contrary to law, it shall not be 
deemed valid. 
8. The Chief Executive Officer shall be responsible for accumulating and maintaining an 
Official Grievance Record. Official minutes will be kept at Board expense of all proceed-
ings in Stages HI and TV, and shall be furnished within five (5) days to the aggrieved party 
and the Grievance Committee. The determination of any claimed error shall become part 
of the Official Grievance Record. This record shall not be deemed public. 
9. The existence of the procedure hereby established shall not require the aggrieved party to 
pursue the remedies herein provided and shall not eliminate other means of solution. 
10. A grievance may be submitted by the Association directly at Stage I as described below. 
11. A grievance which allegedly affects the aggrieved party as a group of teachers and does 
not involve the sole supervision of one Building Principal may be filed directly at Stage II 
of the Grievance Procedure upon mutual agreement of the grievant and the Superinten-
dent. 
D. Time Limits 
1. Every effort will be made to expedite solutions and the time limits specified by either 
party may be extended only by mutual agreement. 
2. Grievances must be presented within twelve (12) school days of the time of the act or 
condition upon which the grievance is based. 
3. If a decision at one stage is not appealed to the next stage of the procedure within the time 
specified, the grievance will be deemed to be discontinued and further appeal under this 
agreement shall be barred. 
4. In the event a grievance is filed on or after June 1, time limits shall be reduced so that 
grievance procedures may be exhausted prior to the end of the school year or as soon 
thereafter as possible. 
E. Stages for Resolving Grievances 
1. Stage I - Building Principal 
An aggrieved party shall first discuss the grievance with his/her Building Principal, either 
directly, or with an Association representative present, with the objective of resolving the 
matter informally. If the grievance is not resolved in this manner, it shall be reduced to 
writing, presented to his/her principal, who shall, within two (2) school days, render a de-
cision in writing and present it to the aggrieved party or his/her representative. 
2. Stage II - Superintendent 
a. If satisfaction is not secured at Stage I, the grievance shall be presented to the Asso-
ciation's Grievance Committee for consideration within five (5) school days after the 
receipt of the written decision. 
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ARTICLE HI 
GRIEVANCE PROCEDURES 
b. If the Grievance Committee determines that there is a meritorious grievance, it shall 
file a written appeal of the decision at Stage I with the Superintendent, along with a 
copy of the written decision within five (5) school days. The individual's grievance is 
eliminated if the Association Grievance Committee determines the grievance is not 
valid. 
c. Within ten (10) school days after receipt of the appeal, the Superintendent, or his/her 
duly authorized representative, shall hold a hearing with the aggrieved party and the 
Grievance Committee and its representative, if any, and all other interested parties. 
d. The Chief Executive Officer shall render a decision in writing within five (5) school 
days after the conclusion of the hearing. 
3. Stage III - Board of Education 
a. If the aggrieved party and the Association are not satisfied with the decision at Stage 
n, the Grievance Committee will file an appeal in writing with the Board of Educa-
tion within ten (10) school days after receiving the decision at Stage II. The Official 
Grievance Record maintained by the Chief Executive Officer shall be available for 
use by the Board of Education. 
b. The Board of Education shall hold a hearing in executive session within fifteen (15) 
school days. 
c. The Board shall render a decision in writing within fifteen (15) school days. 
4. Stage IV - Arbitration 
a. After such hearing, if the aggrieved party and the Association are not satisfied with 
the decision at Stage HI, and the Association determines that the grievance is merito-
rious, it may submit the grievance to arbitration by submitting a demand to the 
American Arbitration Association within fifteen (15) school days of the decision at 
Stage m. 
b. The parties shall be bound by the rules and procedures of the American Arbitration 
Association in the selection of the arbitrator and the arbitration proceedings. 
c. The selected arbitrator will hear the matter promptly and will issue his/her decision 
not later than fourteen (14) calendar days from the date of the close of the hearing, or, 
if oral hearings have been waived, then from the date the final statements and proofs 
have been submitted to him/her. The arbitrator's decision shall be in writing and shall 
set forth his/her findings of fact, reasoning and conclusions on the issue. 
d. The costs for the services of the arbitrator, including expenses, will be borne equally 
by the Board of Education and the Association. 
e. All hearings will be held at a time outside of the regular school day. 
F. Grievance Forms-See Appendices B and C. 
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ARTICLE IV 
TEACHER ASSIGNMENT & TRANSFER 
A. Faculty Association members who will be affected by a change in grade assignments, in the 
elementary grades, or be changed in subject assignments in the secondary grades in the next 
school year, will be notified and consulted by their principal on or before June 1st. In the 
event of a change of circumstances or conditions following June 1st, reasonable effort will be 
made to notify the Faculty Association member(s) involved and consult with said Faculty As-
sociation member as to the reasons necessitating the change and to ascertain whether there 
may be other alternatives which may be in the best interest of the instructional program. The 
Superintendent shall have the final authority for staff assignments and transfers. 
B. All openings for positions in the school system shall be adequately publicized and all local, 
qualified Faculty Association members shall be given an opportunity to make application for 
such positions. Notices shall be posted on faculty bulletin boards in all buildings. 
C. Faculty Association members who desire a change in assignment shall file a written statement 
of such desire with the Building Principal. Such statement shall include the grade and/or sub-
ject to which the desires to be assigned. 
D. Faculty Association members who apply for and are not selected for posted positions shall be 
notified in writing that they are not selected. 
E. Faculty Association members are to obtain prior approval from the Building Principal if they 
plan to be absent or late. 
F. No regularly assigned Faculty Association members shall be used as an involuntary substi-
tute, except in cases of emergency and only after every effort has been made to employ a sub-
stitute. 
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ARTICLE V 
TEACHING HOURS & CONDITIONS 
A. Planning Time 
Sufficient planning time, approximately two hundred (200) minutes per week, will be sched-
uled for each teacher (part-time teachers shall receive a pro-ration). In so far as possible, de-
partment or grade level groups will have planning time scheduled at the same time. The peo-
ple in charge of scheduling will keep the above in mind. Teachers are not normally required 
to be in attendance for special classes, art, music, physical education, etc 
B. Work Year. 
1. The minimum work year shall consist of one hundred eighty (180) days. The work year 
shall be September 1st to June 30th. Exceptions may be allowed at the discretion of the 
Superintendent. If extra days are allowed on the school calendar for possible school clos-
ings because of poor weather, impassible roads, or any other reason, and these days are 
not used for this purpose, the Superintendent and the Board of Education shall limit the 
school year to one hundred eighty-four (184) days by granting extra days of vacation as 
deemed most advisable. In the event that the Commissioner of Education and/or Board of 
Regents requires additional days to be added to the minimum calendar, the limit of one 
hundred eighty-four (184) days will be extended to allow compliance with additional 
compensation to be negotiated. 
2. The District reserves the right to add two (2) additional days to the calendar for staff de-
velopment. Such days may be scheduled either the week prior to Labor Day or after the 
end of the school year. If the District exercises this option, Faculty Association members 
shall be subject to payment at the rate of 1/200* of the annual salary of the individual 
teacher. 
C. Duty-Free Lunch 
Teachers are to have a 30-minute duty-free lunch period. Although this duty-free period is not 
intended to preclude the possibility of a teacher supervising the cafeteria dining halls during a 
different lunch period, it is understood that teachers will not be required to perform any su-
pervisory duties during their regularly scheduled lunch period. 
D. School Calendar 
The school calendar shall be presented to the Faculty Association for examination and rec-
ommendation^) prior to the presentation and discussion by the Board of Education. 
E. Requisition of Supplies, Etc 
In the event that any reduction is made in either the budget allocation or the amount of sup-
plies to be afforded any teacher, the Building Principal will consult with the teacher involved 
in such reduction before a final decision is made during the regular school year. 
F. Length of Workday 
The length of the teachers' normal workday shall be established as seven (7) hours and 
twenty (20) minutes. Such day shall include one forty (40) minute block of time, either before 
or after the regular student day, to be utilized for non-student contact time activities such as 
staff development, meetings and collaborative planning. 
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ARTICLE V 
TEACHING HOURS & CONDITIONS 
G. Curriculum revision or home instruction 
If needed outside of the normal workday or work year, it shall be compensated for at the rate 
of twenty-five dollars ($25) per hour. If Morrisville-Eaton Faculty Association members wish 
to seek alteration of their curriculum work pay for times when they are working collabora-
tively with neighboring district or BOCES employees, a request should be made with the dis-
trict to declare reopening for the purpose of securing a memorandum of agreement. 
Teachers currently employed within the District shall be offered the first opportunity to teach 
summer school or develop curriculum, if work is available. 
H. Any Faculty Association member asked to participate in the scheduling of students outside of 
the normal work day/work year shall be compensated at a rate of 1/200th of the annual salary 
of the individual member, per day. 
I. Lunch Duty 
Effective January 28, 2008, the District will rotate lunch duty assignments equitably in ten 
week blocks. If the District needs an employee to go beyond his/her ten week block, the em-
ployee will receive $20 for every 30 minute lunch period beyond the ten week block. 
ARTICLE VI 
CLASS SIZE 
The Board of Education and the Administration shall attempt to: 
A. Keep the size of academic classes in the middle/senior high school limited to no more than 
one hundred twenty-five (125) pupils per day. 
B. Keep the maximum class size in the regular elementary classes at twenty-five (25) to twenty-
seven (27) pupils and Kindergarten classes at twenty-two (22) to twenty-five (25) pupils per 
session. 
ARTICLE VII 
TEACHER PROTECTION 
A. It is Board Policy to provide all proper and reasonable support to employees in the discharge 
of their duties in the school system. 
B. If a teacher is not to be re-employed for the next school year, he/she shall be notified by 
May 15th. 
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ARTICLE vm 
FACULTY REVIEW, EVALUATION & DEVELOPMENT 
A. This Article addresses all provisions in the "Annual Professional Performance Review, Sub-
division (o) of Section 100.2" of the NYSED Commissioner's Regulations as amended effective 
September3,1999. 
B. The faculty and administration shall work cooperatively to plan and initiate new means for 
the selection, training, evaluation and retention of new personnel 
C. The association agrees to work collaboratively with the administration and the Board of Edu-
cation to incorporate the negotiable requirements for faculty mentoring into the District's Pro-
fessional Development Plan. 
D. Security cameras and other electronic surveillance technology will not be used for formal or 
informal observation and evaluation of faculty. This does not preclude the district from using 
information from surveillance equipment to address criminal activity or serious educational 
problems that merit disciplinary action. 
No visual or audio recordings of faculty in their classrooms (or transcripts thereof) will be 
voluntarily made available to anyone outside the district administration and Board of Educa-
tion acting in their supervisory roles without the explicit permission of the faculty member(s) 
involved and the Association President. It is understood that a FOIL request (Public Officers 
Law, Article 6, § 84-90, Freedom of Information Law) may supersede this subsection's re-
strictions. 
E. In September the Faculty Association President will meet with the Superintendent to check on 
compliance with this article, especially to verify the required schedule of Classroom Observa-
tion and Reflection Sessions and the Professional Summative Reviews. The schedule of who 
was observed, when and what type of observation (formal with pre-observation, formal w/o 
pre-observation, etc.) will be maintained independently by the District and the Association us-
ing the form in Appendix E 
F. District Evaluation Committee 
1. A continuing evaluation advisory committee is needed to periodically review and, when 
necessary, modify and recommend procedures and instruments associated with job per-
formance 
2. The Morrisville-Eaton Faculty Association representatives to the committee will consist 
of three (3) faculty members from the High School and three (3) faculty members from 
the Elementary School. In addition, the Mentor Committee Chair and the CSE Chair—or 
the CSE Chair's designee—will be members of this committee. At least one faculty 
member from each building will be appointed from the previous committee to provide for 
continuity. The administration will be represented by the Building Principals, Assistant 
Principal(s) and the Superintendent. 
a. The three (3) faculty members from the High School will include: one (1) person 
from the special areas, one (1) from the Middle School and one 1) from the Senior 
High 
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ARTICLE VLTI 
FACULTY REVIEW, EVALUATION & DEVELOPMENT 
b. The three (3) faculty members from the Elementary School will include: one (1) per-
son from the primary level, one (1) person from the intermediate level, and one (1) 
from the special areas 
c. The Mentor Committee Chairperson and the Committee on Special Education (CSE) 
Chairperson or the CSE Chair's designee. 
3. The committee will be convened at least once a year to review all phases of the evalua-
tion process, its instruments and implementation. Recommendations will be made only af-
ter a unanimous committee vote. Any recommendations, which are contractual in nature, 
should then be forwarded to the respective negotiations teams. 
G. Rationale 
It is in the mutual interest of both the Association and District to work cooperatively to se-
cure, develop and retain outstanding faculty members. An efficient, discerning and diagnostic 
process represents one vehicle through which that goal may be accomplished 
H. Purpose 
1. The evaluation process has two specific purposes: 
a. Primarily, the improvement of each faculty member as a functioning professional; 
b. Secondarily, the evaluation of faculty members in light of continuation of employ-
ment. 
I. Process 
1. The process must proceed openly, relying on honest, forthright and good communications 
between faculty and administration. The overall evaluation process is two-fold in nature. 
The two elements that make up this process are: 
a. First—Classroom Observation and Reflection Session (CORS) 
These deal with improving classroom instruction through the development, growth 
and exploration of the teaching process as implemented by individual faculty, and 
b. Second—Professional Summative Review (PSR) 
This reflective work deals with both classroom instruction and the faculty member's 
behavior and function as a professional. 
2. These two elements and procedure are explained in a graph in Appendix D. 
J. Criteria 
1. The criteria must be jointly established and clearly understood by all involved. Both the 
CORS and the PSR are based the NY mandates as expanded and made into rubrics by 
Danielson. 
2. The first eight of the following areas are explicitly mandated by New York SED CR 
100.2 (o), 2, (iii), (b), (1). The ninth has been added by agreement of the District and the 
Association. 
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ARTICLE Vin 
FACULTY REVIEW, EVALUATION & DEVELOPMENT 
Danielson's frameworks complement and expand the mandate. NY requires: 
a. Content knowledge—the faculty member shall demonstrate a thorough knowledge of 
the subject matter area and curriculum; 
b. Preparation—the faculty member shall demonstrate appropriate preparation employ-
ing the necessary pedagogical practices to support instruction; 
c. Instructional delivery—the faculty member shall demonstrate that the delivery of in-
struction results in active student involvement, appropriate faculty/student interaction 
and meaningful lesson plans resulting in student learning; 
d. Classroom management—the faculty member shall demonstrate classroom manage-
ment skills supportive of diverse student learning needs that create an environment 
conducive to student learning; 
e. Student development—the faculty member shall demonstrate knowledge of student 
development, an understanding and appreciation of diversity and the regular applica-
tion of developmentally appropriate instructional strategies for the benefit of all stu-
dents; 
f. Student assessment—the faculty member shall demonstrate that he or she implements 
assessment techniques based on appropriate learning standards designed to measure 
students' progress in learning; 
g. Collaboration—the faculty member shall demonstrate that he or she develops effec-
tive collaborative relationships with students, parents or caregivers, as needed, and 
appropriate support personnel to meet the learning needs of students; 
h. Reflective and responsive practice—the faculty member shall demonstrate that prac-
tice is reviewed, effectively assessed and appropriate adjustments are made on a con-
tinuing basis. 
i. Technology—the faculty member shall demonstrate use of technology for both pro-
fessional and instructional growth and productivity. 
3. Danielson's Frameworks 
a. The nine areas above (I. 2.) are addressed in different configurations, in more detail 
and in a rubric format in the four domains of Charlotte Danielson's Enhancing Pro-
fessional Practice: Frameworks for Learning (ASCD, 2007). These framework ru-
brics are used to guide all professional practice for all "Classroom Observation and 
Reflection Session" and "Professional Summative Review" procedures addressed in 
this article. 
b. At least five copies of Charlotte Danielson's Enhancing Professional Practice: 
Frameworks for Learning (ASCD, 2007) will be maintained on "closed reserve" in 
professional collections of each building's library. 
c. For the "Classroom Observation and Reflection Session," the "Information Collection 
Form" (Appendix G) will be used. Appendix G is based on Danielson's recom-
mended "Formal Observation Summary" form in her The Handbook for Enhancing 
Professional Practice: Using the Framework for Teaching in Your School (ASCD, 
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2008).This form is her summary of the elements for each component in domains 1-3. 
K. Classroom Observation and Reflection Sessions 
1. Observers 
a. Building Principal(s) 
b. Superintendent 
c. Assistant Principal(s) 
2. Procedure 
a. The complete formal Classroom Observation and Reflection Session will consist of 
the following steps as outlined on the attached diagram in Appendix D. 
The Danielson rubrics in Appendix H are specific for classroom teachers, but will be 
used as a general guide for observations of all faculty: teaching assistants, guidance 
counselors, social workers, school psychologist, speech pathologists, CSE chairs, and 
library /media specialists, etc. These rubrics will be re-evaluated and revised by the 
Evaluation/PDP Committee when there are changes in a position's job description. 
b. Formal Observation—with Pre-Conference (always "announced") 
(1) Pre-Conference 
(2) Observation 
(3) Post-Conference 
(4) Written Summary of Post-Conference 
(5) Faculty Reply and Signature 
(6) Placement of Document in Folder 
c. Formal Observation—without Pre-Conference ("unannounced") 
(1) Observation 
(2) Post-Conference 
(3) Written Summary of Post Conference 
(4) Faculty Reply and Signature 
(5) Placement of Document in Folder 
d. Session Conditions for Observations 
(1) Non-Tenured Faculty Members 
(a) Frequency: Minimum of two (2) times per year. 
(b) During the first twenty (20) weeks of employment, any formal observa-
tions done will include a pre-conference. 
AGREEMENT BETWEEN MEFA-MECS FOR 2007-2011 
12 
ARTICLE v m 
FACULTY REVIEW, EVALUATION & DEVELOPMENT 
(2) Tenured Faculty Members 
(a) Frequency: at least once within a three year time period is required. This 
is intended to encourage professional growth through several in-depth 
improvement sessions. 
(3) All Faculty Members 
(a) Normally, a faculty member shall not be observed more than once during 
any two-week period, unless requested by that faculty member. 
(b) Formal observations may be requested at any time by a faculty member. 
(c) Formal observations should start only after the third week of school. 
(d) Formal observations should be completed by June 1 st of each school 
year. 
(e) Formal observations are not encouraged on a day immediately preceding 
a vacation. The same consideration will be extended to days preceding 
special events that a faculty member may be involved with. For example: 
Arts Festival, Science Fair, Writers Jubilee, chorus and band concerts, 
parades, plays, post-season athletic contests, etc. 
(f) All formal observations WITH a pre-conference will be announced to the 
faculty member at least two days before the Classroom Observation and 
Reflection Session unless the faculty member and evaluating administra-
tor agree that this is not necessary 
(g) Each year, after a minimum of two (2) formal observations with a pre-
conference have been done, an observer may conduct as many formal 
sessions without using a pre-conference as he/she deems necessary, but 
each must be preceded by one with a pre-conference on an alternating ba-
sis. 
(h) Informal visitations may be done and are to be encouraged at any time. If 
a need is identified during an informal visitation, a formal observation 
may be scheduled. Oral or written feedback is encouraged. Written feed-
back concerning an informal visitation will be placed in the faculty mem-
ber's official District Personnel Folder at the request of the individual 
faculty member. Notes from informal visitations may be kept by the Dis-
trict ONLY if the notes document a serious educational problem that will 
result in a Counseling Memo or more severe disciplinary actions. 
3. Understandings concerning Classroom Observation and Reflection Sessions 
a. When a faculty member is assigned to more than one school, the administrators in the 
school where the greatest time is assigned are responsible for the final evaluation and 
recommendation. 
b. All parts of a Classroom Observation and Reflection Session must be conducted by 
the same administrator. 
c. Pre- and Post-observation meetings must not be scheduled during a faculty member's 
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planning time IF that meeting will infringe on the guaranteed 200 minutes of planning 
time per week. This can be changed by mutual agreement of the administrator and 
faculty member. 
d. In each pre-conference, the faculty member and observer discuss what the faculty 
member has planned for that lesson. In order for the pre-conference to be of value, 
materials, methodologies, attributes of the class and curricular issues may be dis-
cussed. The basis for this discussion will be Danielson's Domain 1 (See Appendix G 
& Appendix I). This should take no less than fifteen minutes and no longer than a 
class period, unless a different time frame is mutually agreed on. Both may also ex-
press what they would like to see accomplished during the class period. 
e. Observations will consist of at least a single class unless otherwise agreed upon in the 
pre-conference. 
f. The post-conference is a time when the observer and faculty member meet to articu-
late, summarize and reflect on what has happened in the classroom, discuss strengths 
and possible areas of improvement, and outline future cooperative efforts. All four of 
Danielson's Domains may be addressed (See Appendix G & Appendix I). This should 
take no less than fifteen minutes and no longer than a class period, unless a different 
time frame is mutually agreed on. The summary of the post-conference will include 
any pertinent points discussed during the post-conference. 
g. It is recommended that the pre-conference, Classroom Observation and Reflection 
Session and post-conference be completed within a five (5) school day period. The 
faculty member will receive the completed Classroom Observation and Reflection 
Session Report Form within three (3) school days following the post-conference. The 
faculty member may take the Classroom Observation and Reflection Session Report 
Form, respond and then must return it within two (2) school days. By mutual agree-
ment of both parties, these time limits may be extended. 
h. If a faculty member is observed to be deficient in classroom teaching performance, 
specific strategies for improvement will be identified by the observer with input from 
the faculty member in a process explained below in section VHI, L. "Faculty Im-
provement Plan" This remedial plan must be explained and included as part of the 
post-conference summary before any further observations may take place. 
i. The superintendent and building administrators agree to place substantial weight 
upon the formal Classroom Observation and Reflection Sessions when making a rec-
ommendation regarding continued employment. 
j . Participation in extra-curricular activities (unless it is part of a defined job) shall not 
constitute a valid basis for evaluating a person's classroom performance. It is, how-
ever, an appropriate area for discussion in the Professional Summative Review. 
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L. Professional Summative Review 
1. The reviewer will be the Building Principal or Assistant Principal or Superintendent ac-
cord with Vm, J, 3, a—for faculty assigned to both buildings. 
2. Procedure 
a. All Faculty 
Pertinent information, excluding classroom observations, relevant to the job descrip-
tions as defined by Board Policy & Regulation and the form used (See Appendices H 
& I) should be collected throughout the year. Once in a calendar year the Principal or 
Assistant Principal or Superintendent will schedule a conference to discuss the fac-
ulty member's performance as a professional staff member during the past year. A 
narrative summary of this discussion will constitute the Professional Summative 
Review. 
b. Un-Tenured Faculty Members 
Beyond the requirements for all faculty, un-tenured and initially certified faculty have 
another specific task. They will be evaluated using a portfolio review that will in-
clude specific examples of work done in each of the nine areas under Article VIII, I. 
2. "Criteria." Each of these nine areas will also be addressed in a written reflection. 
c. Tenured Faculty Members 
There is no requirement for a portfolio or binder of any sort. Use of such an instru-
ment is optional, entirely at the faculty member's discretion. The administrator and 
faculty member are expected to come to the conference each prepared for collegial 
discussion, reflection and goal setting of the faculty member's work in each of the 
four domains of Danielson's frameworks (See Appendix I). 
3. Schedule and Conditions for the Professional Summative Review 
a. Once annually for all faculty members. 
b. The Professional Summative Review covers the preceding twelve (12) months, re-
gardless of exact school year dates. 
c. The conference will be scheduled anytime during the year that is mutually convenient 
and does not infringe on the guaranteed 200 minutes of planning time per week. This 
can be changed by mutual agreement of the administrator and faculty member. 
d. Once established, the conference schedule should not change significantly from year 
to year without written explanation in the summary. 
e. The PSR conference shall be separate from the formal Classroom Observation and 
Reflection Session post-conference. 
f. The faculty member will be notified of the review conference date and time at least 
three (3) days in advance. This may be waived by mutual consent. 
g. All faculty members should be active participants in discussing their performance. 
h. Following the conference, the faculty member will receive the written summary 
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within three (3) school days. The faculty member may then add a written response, 
and must sign and then return it to the Principal, or Assistant Principal or Superinten-
dent (whoever conducted the Professional Summative Review) within three (3) 
school days. This information is to be placed in the faculty member's permanent 
folder. By mutual agreement of both parties, these time limits may be extended. 
M. Faculty Improvement Plan 
1. A FIP may be needed because of deficiencies noted in the Classroom Observation and 
Reflection Session and/or the Profession Summative Review. FIPs are intended to help 
faculty members with professional performance. They are not to be used as disciplinary 
tools or to gather evidence to terminate an individual. Development of a FIP should be a 
helpful, professional conversation, identifying solutions to problems and resources that 
will help the faculty member improve. FIPs are to be developed in collaborative meetings 
of the faculty member, the principal/assistant principal/ superintendent and the faculty 
member's mentor and/or another association representative. 
2. In a FIP the district proposes how it will help the faculty member. The faculty member 
must be involved in determining the activities suggested to remediate the areas of unsatis-
factory performance. 
3. A FIP will include the following: 
a. Identification of the specific behavior to be changed. 
b. The link to the criteria in the four domains of Danielson's frameworks (See Appendix 
H). 
c. The evidence that will demonstrate that the faculty member has changed? 
d. A timeline for accomplishing the change, with intermediate benchmarks. 
e. A statement of what the faculty member agrees to do to make the required change. 
f. A statement of who will support the faculty member and monitor progress in the 
change effort. 
g. Identification of multiple resources to help the faculty member. Resources can in-
clude mentors, district Professional Development Plan, Teacher Centers, BOCES, 
Higher Education Institutions, personal counselors, employee assistance programs, 
and medical referrals and others. 
h. Release time for courses, workshops and observation. 
i. Signatures by the faculty member and the administrator who developed the program 
indicating understanding of the terms and conditions of the FIP. 
N. Training for Administrators in Observation and Evaluation 
1. Certified district administrators are the only personnel who are responsible for faculty 
evaluations. Each administrator has background through course-work and experience to 
conduct evaluation procedures. 
2. Additional training is provided through professional workshops and BOCES courses and 
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training. 
3. Research is also disseminated regularly to administrators and staff addressing supervi-
sion. 
4. It is important for the principals to be current in the methodologies emphasized in their 
buildings and in the latest understandings concerning effective observation and evalua-
tion. 
5. The district will ensure that each evaluator's training is kept current. To this end, the 
plans for training and records of training (including names, training dates, training mod-
ules, etc) will be maintained by the Superintendent. The Superintendent will meet with 
Faculty Association President and share an overview of this material at the September 
meeting on compliance with this article (See VHI, D and Appendix E). 
N. Evaluation Record Keeping for District's Employee Personnel File 
1. Three (3) copies of every observation and review form are made. 
a. One (1) copy to the Superintendent, as the official copy for the faculty member's file. 
b. One (1) copy for the Building Principal. 
c. One (1) copy for the faculty member. 
2. Any complaint made against or compliment made to a faculty member or a person for 
whom a faculty member is responsible, by a parent, faculty member, student or other per-
sons, shall be promptly called to the attention of the faculty member if a record is to be 
included in the faculty member's file. 
3. No material originating after original employment shall be placed in a faculty member's 
personnel file unless the faculty member has had the opportunity to review the material. 
The faculty member may submit a written notation regarding any material and the same 
shall be attached to the file copy of the material. 
4. The faculty member personnel folder shall be opened to the faculty member at his/her re-
quest without withdrawal of any items except those that the district may legally remove 
concerning the pre-employment of the faculty member. 
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A. Whenever a teacher is temporarily absent from school and temporarily unable to perform 
his/her duties as a result of personal injury incurred in the scope and course of his/her em-
ployment and not the result of his/her own negligence, he/she will be paid his/her full salary 
less the amount of any Worker's Compensation payments or award made for temporary dis-
ability due to said injury for the period of six (6) months from the date of the injury, or the 
remainder of the school year, whichever is the longer. No part of such temporary absence, not 
in excess of a total of six (6) months from the date of such injury, will be charged against the 
teacher's sick leave benefits. 
B. The Board shall have the right to have the teacher examined by a physician designated by the 
Board to assist it in determining the length of time during which the teacher is temporarily 
unable to perform his/her duties, and that the disability is attributable to the injury involved. 
In the event that there is an adjudication of the period of temporary disability in the Worker's 
Compensation Proceeding, the Board may adopt adjudication. 
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A. Sick Leave 
Each staff member shall be allowed twelve (12) days absence per year without loss of pay as 
follows: 
1. Absence to be used for personal illness and/or illness in the immediate family. 
"Immediate family," for the purpose of this subsection (X, A), means a parent, child, hus-
band, wife or any person who resides in the household on a regular basis or is physically 
dependent upon the employee. 
2. Absence days are granted effective September 1st for the entire school year and may ac-
cumulate to two hundred fifty (250) days. Any teacher who has started a school year with 
the maximum number of accumulated sick days shall not fall below that number unless 
they use more than twelve (12) sick days that year. 
3. Any teacher leaving for any reason before the close of a school year, who has exhausted 
his/her allowable time for illness beyond the rate of one (1) day for each month served up 
to and including the last day of service, will have his/her last check adjusted for overpaid 
days. 
4. If a teacher experiences a long term, catastrophic illness of more than fifty (50) days dur-
ing the three year period before retirement into the NYSTRS, the teacher may make ap-
plication to the sick leave bank committee for replenishment of up to 50% of the total 
days used for such illness. Such request shall otherwise be subject to the normal sick 
leave bank procedures. 
B. Bereavement Leave 
Each staff member shall be allowed four (4) days leave without loss of pay, upon the death of 
a member of the immediate family. 
For bereavement purposes, "immediate family" is defined as: 
Parent, child, brother, sister, husband, wife, grandparent, son-in-law, daughter-in-law, niece, 
nephew, uncle, aunt, father-in-law, mother-in-law, first cousin, grandchildren, brother-in-law, 
sister-in-law, and any person who resides in the household on a regular basis. 
C. Personal Business Leave 
1. Four (4) personal business days per year, non-cumulative, may be granted to teachers. 
Personal business is defined as a business commitment or engagement that cannot be 
scheduled at any time other than during the school day. Any unused personal days are to 
be converted to sick days on June 30 of the year. 
Personal business leave is not to be used for vacation, shopping, recreational or second 
employment purposes. Personal business leave is not to be used to extend a vacation, 
holiday or weekend period. 
2. In order to qualify for a personal business day, a teacher must apply in writing, at least 
forty-eight (48) hours prior to the day for which the leave is requested. Said application 
need not contain the reason for the requested absence, except requests for days immedi-
ately before or after a vacation, holiday or weekend. All legitimate requests will be given 
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serious consideration. 
3. The granting of personal business days shall be at the discretion of the Building Principal. 
Personal business days shall not be unreasonably withheld. Applicant(s) may request a 
hearing before the Superintendent with all concerned parties present. 
D. Maternity Leave 
1. The Board shall grant a leave of absence without pay for maternity reasons to any staff 
member regularly employed upon proper certification of pregnancy by the employee's 
physician; however, a teacher may use any portion of her accumulated sick leave for such 
period of time as her physician determines a medical disability exists. 
2. The application for child rearing leave shall be filed not later than ninety (90) calendar 
days prior to the effective date of the leave. The application may be withdrawn in case of 
miscarriage. 
3. Child Rearing leave shall be granted upon request to any member of the Faculty Associa-
tion. Leave shall commence whenever deemed necessary by the teacher and the teacher's 
physician. Leaves shall continue for a period not to exceed 18 months, except when ex-
tended by mutual consent. In order to qualify for an additional unpaid leave, the teacher 
must have physically worked in the District for one school semester. Termination prior to 
the end of a requested leave shall be at the discretion of the Superintendent; leaves shall 
not terminate during a school semester without the consent of the Superintendent. A 
teacher shall not be eligible for sick leave while on an unpaid leave of absence. 
4. A teacher shall remain on the same salary step attained immediately prior to the granting 
of the maternity leave, except that if one-half year of service has been completed by a 
teacher who returns at the beginning of the following school year, advancement shall be 
made to the next salary step. 
5. All portions of the maternity leave clause, with the exception of sick leave used for dis-
ability, shall apply in cases of adoption. The official date of adoption shall be equivalent 
to the date of birth. 
E. Jury Duty 
If teaching personnel serve on jury duty when called, the Board shall provide the necessary 
substitute and pay the person on jury duty the difference between his/her regular daily salary 
and the amount he/she received for jury duty. Personnel serving on jury duty shall provide the 
district with evidence of their service. 
F. Leave of Absence Without Pay 
At the sole discretion of the Board of Education, a teacher may be granted a leave of absence 
without pay. To qualify for such a leave, the teacher must apply in writing to the Superinten-
dent at least two (2) months prior to the date of desired absence, stating the reason for the 
leave and the duration of the absence. 
In order to qualify for consideration for an unpaid leave, the teacher must have been in the 
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employ of the District for three (3) years and must have physically worked in the District for 
one school semester prior to the leave. 
G. Sick Leave Bank 
1. A sick leave bank, with days available not to exceed the number of full-time teachers em-
ployed by the District multiplied by two (2), may be established through contributions by 
the teachers wishing to participate. 
2. To be eligible to draw from the sick leave bank, a teacher must: 
a. have exhausted his/her sick leave accruals; 
b. submit a written request to the governing panel; 
c. be ill or otherwise disabled; 
d. be a contributing member of the sick leave bank; and 
e. be absent due to an illness that is catastrophic, long-term or terminal in nature. "Long-
term" shall be defined as an illness that continues for a period of longer than ten (10) 
working days. 
A medical doctor's certificate may be required as determined by the governing panel 
at the time of initial application for sick bank days, and at reasonable intervals there-
after. 
3. At the beginning of each school year, each teacher will be given the opportunity to con-
tribute one (1) of his/her own sick days to the bank. Upon initial employment, a new 
teacher will be given the opportunity to participate in the bank by contributing one (1) of 
his/her sick days to the bank. At no time will the total number of days in the bank exceed 
the number of teachers employed by the District multiplied by two (2). 
4. Days used from the sick leave bank will be replenished at the start of each school year or 
no more than once per year if a catastrophic illness charged under Section A (4) of the 
agreement depletes the sick leave bank by contributions from participating teachers ac-
cording to procedures to be established by the governing panel provided for in Number 
(4). 
5. Use of leave days from the bank will be governed by a five (5) member panel. Three (3) 
panel members will be selected by the Morrisville-Eaton Faculty Association: one (1) 
teacher from the Elementary school, one (1) teacher from the Middle/Senior High School, 
and one (1) teacher from special areas. The fourth member of the panel will be a Building 
Principal as appointed by the Chief School Administrator. The fifth member of the panel 
will be the Superintendent, who will chair the panel. 
6. Upon receipt of a request for use of leave days from the sick leave bank, the governing 
panel will meet within two (2) school days and decide whether, and to what extent, addi-
tional days shall be granted. The individual requesting additional days shall be notified in 
writing within two (2) school days of the governing panel's meeting of its decision. In no 
instance shall the total number of days in the bank exceed the number of teachers em-
ployed by the District multiplied by two (2). 
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7. In cases where an employee is collecting salary from the District under Article DC for a 
Worker's Compensation injury, such employee is ineligible to apply for sick leave bank 
days. In cases where the employee is collecting Social Security, Worker's Compensation 
(from carrier, only) or other benefits, the bank will pay only the difference between the 
insurance amount and the teacher's regular salary. In such instances, the District will only 
deduct from the bank the pro-rated days equaling the partial wage(s) paid. 
Sabbatical Leave 
1. Upon recommendation of the Superintendent, the School Board may grant a sabbatical 
leave to Faculty Association members who have met sabbatical leave requirements. 
2. Sabbatical leave is for the purpose of advanced study or research within the teacher's area 
of certification or major subject area, when such will improve teaching ability and will 
benefit the educational program of the District. 
3. The sabbatical leave shall be for one (1) semester at full pay or two (2) semesters at one-
half (1/2) pay. The salary paid shall be the individual's regular pay in effect at the com-
mencement of the leave. At no time will a sabbatical be for more than one (1) school year. 
4. Applicants shall submit a request for leave, in writing, to the Superintendent no later than 
April 1 of the year prior to the desired year of the sabbatical leave, unless the date is 
waived by the Superintendent or the Board. The request shall contain a statement outlin-
ing in detail the objectives of the leave and the benefits it will have on the educational 
program of the District. 
5. In order to be considered for a sabbatical leave, an applicant must be permanently certi-
fied, have seven (7) years of continuous employment within the District immediately pre-
ceding the application for leave, not have taken a sabbatical within the previous seven (7) 
years, and agree in writing to complete two (2) years of service following the sabbatical. 
(Any Faculty Association member who does not complete two (2) years of service within 
the District shall refund, on a pro-rata basis, compensation received during the sabbatical 
leave.) 
6. Applicants shall be notified at least three (3) months prior to the anticipated date of the 
leave as to the disposition of the leave request. 
7. No more than one (1) Faculty Association member shall be on sabbatical leave in any one 
(1) school semester. The leave shall not be for more than two (2) semesters or less than 
one (1) semester in any one (1) school year. 
8. The Faculty Association member shall be guaranteed the right to return to the same posi-
tion comparable to that held at the time the sabbatical leave was granted. The Faculty As-
sociation member shall advance on step as if service had not been interrupted and retain 
all benefits and rights accrued prior to the leave. 
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A. Faculty Salaries 
1. Teacher Salary schedules are attached as Appendix K. 
2. Teaching Assistants Salary Schedules are attached as Appendix J. 
3. Salary Schedule Changes Effective July 1, 2007 
a. The "BA + 30" salary schedule and the "BA + 60" salary schedule will be removed 
from the contract. Employees paid in accordance with "BA + 30" salary schedule on 
June 30, 2007 shall be placed on the Masters salary schedule on July 1, 2007. 
b. Employees paid in accordance with the "BA + 60" salary schedule on June 30, 2007 
shall be placed on the "MA + 30" salary schedule on July 1, 2007. 
B. Credit Hours 
The members of the Morrisville-Eaton Faculty Association and the Board of Education rec-
ognize the need for ongoing staff development. One method of encouraging such staff devel-
opment may be through the implementation of payment for credit hours between representa-
tive salary schedule columns. 
(Refer to Article XVJU for information on "Tuition Reimbursement.") 
1. Payment for credit hours shall be made according to the appropriate salary schedule. 
Payment for credit hours between the representative salary schedule columns shall be 
made at the rate of $50.00 per hour unless an individual elects the benefits contained in 
Article XVJU Staff Development. Full time teaching assistants shall be eligible for pay-
ment at 2/3 of the specified amount. 
2. All other in-service courses which address the conditions listed below shall be compen-
sated on the basis of one (1) credit hour for each fifteen (15) clock hours of class time, 
with the following restrictions: 
a. The teacher must receive written, prior approval for the course from the Superinten-
dent. 
b. The teacher must present documentation verifying attendance and satisfactory course 
completion. 
3. Payment for credit hours shall be granted for course work towards permanent certification 
or within the teacher's area of certification, or subject area, or the field of education. All 
other course work shall require prior approval of the Superintendent or his/her designee in 
order to qualify for payment. Teachers will be required to submit the request for approval 
at least ten (10) week days prior to the course registration date. ("Field of education" shall 
mean course work which pertains to the curriculum of the Morrisville-Eaton Central 
School District.) 
4. The Superintendent or his/her designee shall notify the teacher in writing ten (10) week 
days after submission of the request of the final decision. If no response is provided 
within ten (10) days after submission, the request shall be considered approved. 
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5. Payment for additional credit hours shall be made twice a year on the second payday in 
November and the second payday in March, if proper documentation is presented by the 
end of October and the end of February. 
C. Longevities 
1. Calculating Eligibility for Longevity 
When calculating eligibility for longevity, the District will count a Faculty Association 
member's teaching experience in another school district only if: 
a. The Faculty Association member was hired by the Morrisville-Eaton Central School 
District before July 1, 2008; and 
b. The District credited the Faculty Association member with the experience at the time 
of hire; and 
c. The Faculty Association member has 15 or more years of teaching experience (count-
ing Morrisville-Eaton CSD experience and the experience he/she was credited with at 
the time of hire) as of July 1, 2008. 
2. Longevity Benefit 
Faculty Association members who successfully complete the following full years of ser-
vice shall be eligible to receive the following non-cumulative longevity stipends; in addi-
tion to their base salary: 
a. After completing five years of continuous teaching service in the Morrisville-Eaton 
Central School District - $500. 
b. After completing twenty years of continuous teaching service in the Morrisville-
Eaton Central School District - $750. 
c. After completing twenty-five years of continuous teaching service in the Morrisville-
Eaton Central School District - $2,000. 
d. After completing thirty years of continuous teaching service in the Morrisville-Eaton 
Central School District - $3,000. 
D. Extra-Curricular Personnel 
Extra compensation may be offered for certain duties beyond those normally expected of a 
teacher. The principles governing eligibility for consideration for extra pay compensation are 
as follows: 
1. Intramurals shall be compensated at the rate of $15.00 per hour. An approved number of 
hours to be paid shall be established by the building administrator in advance of the per-
formance of duties. 
_ffljdL&hQOlBflXS 
Soccer/Flae Football 
Basketball 
Gymnastics 
Vollevball 
Tennis/Archerv 
Lacrosse/Bicvcline 
Jr. Hieh Bovs 
Soccer/Flae Football 
Basketball 
Wrestline 
Gymnastics 
Volleyball 
Softball 
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^HidLSchoQl Girls 
Field Hockev 
Basketball 
Vollevball 
Badminton/Table Tennis 
Tennis 
Softball/Archerv 
Bowline 
Jr. Hieh Girls 
Soccer 
Basketball 
Vollevball 
Gvmnastics 
Softball 
Track 
2. Supervision shall be paid at the rate of $25.00 for the first two (2) hours plus $10.00 per 
hour for the duration of responsibilities for the event. 
a. Supervision will not be divided into less than 1/2 hour increments. 
Home Events 
Football 
Basketball 
Wrestling 
Away Events 
Football 
Basketball 
Wrestline 
Ticket Takers 
Football 
Basketball 
Timers Football 
Chains 
Home 
Awav 
Track 
Clerk 
Other School 
Activities 
3. Formula Rates 
Rates for persons with one (1) to nine (9) years of cumulative experience within a posi-
tion will be determined by application of the formula based upon BA step one (1) of the 
current year's salary schedule for the length of the contract. Rates for persons with ten 
(10) or more years of cumulative experience within a position will be determined by ap-
plication of the formula based upon BA step five (5) of the current year's salary schedule 
for the length of the contract. 
a. In computing each salary, the following factors have been considered: 
(1) Time 
The following scale has been adopted 
Hoars 
276-313 
314-350 
351-387 
388-425 
426-463 
464-500 
501-537 
Factor 
4.0 
4.5 
5.0 
5.5 
6.0 
6.5 
7.0 
Hours 
0-50 
51-88 
89-125 
126-163 
164-200 
201-237 
238-275 
Factor 
.5 
1.0 
1.5 
2.0 
2.5 
3.0 
3.5 
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(2) Responsibility 
(a) A scale of evaluation from .5 to 2.5 has been adopted for the factor of re-
sponsibility 
.5 1.0 1.5 2.0 | 2.5 
(b) 
Criteria as listed below are considered when assigning a factor value: 
(i) Number of Pupils 
(ii) Problems of Pupil Behavior (Home and Away) 
(iii) Care and Supervision of School Property 
(iv) Length of Schedule and Number of Events 
(v) Location of Activity (In or Out of School) 
(vi) Driving the Team to and from Practices and Contests 
(vii) Problems of Insurance 
(viii) Problems of Health Supervision 
(ix) Necessity of Keeping Up-To-Date 
(x) Number of Assistants Involved 
(xi) Instructional Emphasis 
(xii) Care and Handling of Finance 
Some of the compensated activities are of such a nature as to be subject 
to critical appraisal by the public. The degree to which this interest has an 
impact on the activity and the personnel involved will vary. This is rec-
ognized by applying a scale of measurement ranging from a minimum of 
ist of compensated activities. .5 to a maximum of 2.5 to the 
1.0 1.5 2.0 2.5 
(3) Experience 
Experience in a given activity is recognized for each year a person has assumed 
the responsibilities of that activity; each year of experience is equivalent to a 
stated percentage of 1 1/2%: 
Years of Experi-
ence 
Percentage 
1 
1.5 
2 
3 
3 
4.5 
4 
6 
5 
7.5 
6 
9 
7 
10.5 
8 
12 
9 
13.5 
etc 
etc 
(4) Transfer of Previous Experience 
(a) 
(b) 
Years of experience within the same sport (but in a different title) or as 
an advisor (even if for different classes) shall be considered as cumula-
tive experience. 
A person moving into this school system from another and assuming re-
sponsibilities within the athletic program can transfer up to a maximum 
of five (5) years experience within that sport. 
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b. The above formula will be applied as follows: 
(1) The numerical factors of time, responsibility and public pressure will be added 
together and applied as a percentage against BA Step 1 of the current year's 
salary schedule. 
(2) The results obtained in (1) above will be multiplied by the appropriate experi-
ence percentage as derived from the table under "Experience". 
(3) The total of (1) and (2) above will represent the salary for an individual assum-
ing a position within the athletic program. 
c. Provisions for Revision 
As time passes, it will be necessary to review and revise this schedule in the light of 
experience and changing circumstances. 
d. Governing Board for Extra-Curricular Activities 
(1) Members will include the following: 
(a) Superintendent 
(b) High School Principal (who will call the meetings) 
(c) Athletic Coordinator 
(d) A member of any extra-curricular activity other than athletics, elected by 
the Faculty Association 
(e) In the event that the Athletic Coordinator's position is held by non-
faculty, then for the time that the Athletic Coordinator is a non-faculty 
member, this committee will also include, besides the previously listed 
four (4), a faculty member who is also an athletic coach, elected by the 
Faculty Association. 
(2) The Governing Board will have the following responsibilities: 
(a) Meet at least four (4) times per year, preferably in September, November, 
March and June. 
(b) Evaluate and assess extra-duty activities. 
(c) Accept input, advice and proposals regarding changes in extra-duty ac-
tivities. 
(d) Adopt, for implementation, such proposals as all members of the Govern-
ing Board shall agree are appropriate. 
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Positions to be paid using this formula: 
(1) Boys Athletics 
Football 
Cross Country 
Basketball 
Wrestling 
Baseball 
Soccer 
Track 
Golf 
Tennis 
Head Coach 
Assistant Coach 
Junior High Coaches 
Head Coach 
Junior High Coach 
Head Coach 
Assistant Coach 
Junior High Coaches 
Head Coach 
Assistant Coach 
Junior High Coaches 
Head Coach 
Assistant Coach 
Junior Varsity Coaches 
Head Coach 
Junior Varsity 
Junior High Coaches 
Head Coach 
Junior High Coach 
Head Coach 
Head Coach 
(2) Girls Athletics 
Field Hockey 
Basketball 
Volleyball 
Softball 
Soccer 
Track 
Cheerleading 
Advisor 
Head Coach 
Junior Varsity Coach 
Junior High Coaches 
Head Coach 
Junior Varsity Coach 
Junior High Coaches 
Head Coach 
Junior Varsity Coach 
Junior High Coaches 
Head Coach 
Junior Varsity Coach 
Head Coach 
Junior Varsity Coach 
Junior High Coaches 
Head Coach 
Junior High Coach 
Basketball 
Football 
Wrestling 
(4) Club & Class Advisors 
The District has no obligation to continue or fill these positions. 
(a) Club Organizational Advisors 
Business Club 
School Newspaper 
Yearbook 
Drama Club 
National Honor Society 
Student Council 
Pep Band 
G.A.A. 
Art Club 
Banana Splits 
Art Club High School 
Art Club Elementary School 
Stage Band 
Color Guard 
Mathletics 
Health Careers 
Library Staff 
Language Club 
Science Club 
Varsity Club 
Just Say No 
Drug Quiz Team 
Elementary Musical Director 
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(b) Class Advisor(s) 
At a rate to be determined by governing Board's recommendation. 
E. Team Leaders, Curriculum Coordinators, Team Resource Teacher, Department Chairperson 
1 
2 
3 
4 
5 
6 
Curriculum Coordinators 
Team Leaders 
Team Resource Chairperson 
Department Chairperson 
Mentor 
Assistant to District Technology 
Coordinator, Elementary School 
2007-08 
$1,043 
$1,393 
$1,393 
$1,852 
$800 
$2,563 
2008-09 
$1,088 
$1,453 
$1,453 
$1,932 
$834 
$2,673 
2009-10 
$1,135 
$1,515 
$1,515 
$2,015 
$870 
$2,788 
2010-11 
$1,184 
$1,580 
$1,580 
$2,102 
$907 
$2,908 
The Board of Education retains the sole and exclusive right to maintain or eliminate these po-
sitions. 
F. Arts Festival, Set Designer 
1 
2 
3 
Arts Festival Chairperson 
Assistant Arts Festival Chairperson 
Set Designer 
2007-08 
$388 
$236 
$157 
2WMMMT 
$405 
$246 
$164 
2009-10 
$422 
$247 
$171 
2010-11 
$440 
$268 
$178 
G. Pay for Extra-Curricular Work 
The District will pay Faculty Association members who have completed extra-curricular as-
signments within thirty (30) calendar days after the employee has submitted the Extra-
curricular Request Form to the Superintendent. 
H. Retirement 
1. Each teacher planning to retire will be eligible for the district's locally-awarded payment 
for unused sick leave days, provided that they meet the following criteria: 
a. They submit an irrevocable letter of retirement to the superintendent of schools on or 
before March 1 of the retiring year. 
b. They shall have completed fifteen (15) full years of service in the instructional Fac-
ulty Association of the Morrisville-Eaton Central School District. 
c. They are retiring in the first year of their eligibility to retire without penalty under the 
New York State Teachers' Retirement system. 
2. Teachers retiring in their first year of retirement eligibility shall be provided with $125.00 
for each day of accumulated sick leave to the limit of 250 days as specified in Article X. 
3. Teachers retiring after the first year of retirement eligibility shall be provided with $30 
for each day of accumulated unused sick leave. 
4. Full-time teaching assistants shall be eligible to receive 50% of the specified amount(s). 
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I. Conferences, etc. 
The Board of Education will pay the reasonable expenses incurred by staff members who at-
tend workshops, seminars, conferences or other professional improvement sessions at the re-
quest and/or with the advance approval of the Superintendent. 
J. Reimbursement Expenses 
The District shall reimburse Faculty Association members for reasonable expenses (meals, 
fees, lodging, and/or transportation). When no school vehicle is provided, use of a personal 
vehicle shall be compensated, provided the payment of such expenses has been approved in 
advance by the Superintendent. Reimbursement for use of a personal vehicle shall be at the 
U.S. Federal I.R.S. Business Mileage Rate per mile which is in effect as of July 1st of each 
school year, provided such travel has been approved in advance by the Superintendent. 
K Additional Stipends Due to Unique Circumstances in Assignment 
1. Certain teachers shall receive an additional stipend due to the unique circumstances of 
their assigned load wherein they do not receive any scheduled planning/prep time, in ap-
parent conflict with Article V (A). 
2. Those individual teachers shall receive an additional amount of $1,800.00 per semester. 
3. Individual teachers' participation in this plan is voluntary. 
4. No current teacher in a tenure area shall be subject to a reduction in force, in whole or in 
part, as a result of this method of alleviating such scheduling difficulties. 
ARTICLE XII 
TAX SHELTERED ANNUITIES 
The Board shall provide the opportunity for instructional employees to participate in appro-
priate tax-sheltered annuity programs. 
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A. Health Insurance 
1. The Board of Education shall provide one hundred percent (100%) of the cost of Basic 
Medical/Surgical coverage for individuals and eighty-five percent (85%) of the difference 
between the Individual and Family Plan cost of Basic Medical/Surgical coverage in the 
District's Health Insurance Plan. 
2. Effective January 1, 2008, prescription co-payments will be: $10 generic and $20 name 
brand. Mail order prescriptions will also be $ 10 generic and $20 name brand (for a ninety 
day supply). 
3. The District shall make available to Faculty Association members an Internal Revenue 
Service (IRS) 125 Plan as long as such plan is allowable under the Internal Revenue Ser-
vice Rules and Regulations. 
4. The parties agree that the health insurance benefit levels, as provided through the Blue 
Cross/Blue Shield of Utica-Rome, and as configured through the efforts of that company 
and the Madison-Oneida-Herkimer Health Consortium, are the agreed upon levels. These 
levels will be maintained throughout the term of this agreement and will not be changed 
without negotiations with the Association. 
5. The parties mutually agree to re-open negotiations concerning health insurance during the 
term of this contract in the event that: 
a. the association believes benefit levels have been reduced by the administrators or the 
employees of BC/BS, the Consortium, or any district official or; 
b. the district experiences sharply increased premium charges or consistently increasing 
premium charges in consecutive years during the life of the agreement. 
B. Health Insurance Buyout 
1. The District and Association shall mutually agree upon a health insurance buyout of 
$1,500 for employees who waive either individual or family insurance. The buyout shall 
be paid in equal installments via the regular payroll. 
2. In order to elect the buyout, Faculty Association members must provide written notice of 
interest and declination of insurance coverage by June 15th of the year preceding the buy-
out. Such notice must be accompanied by proof of alternative insurance coverage else-
where. 
C. Dental Insurance 
Faculty Association members shall be eligible to participate in the District's Dental Insurance 
Plan. The Dental Plan shall be in conjunction with the District's Health Plan. The Board of 
Education shall contribute seventy-one dollars and forty cents ($71.40) per year per partici-
pating employee to the Madison-Oneida Health Consortium Dental Plan, Enhancement B -
Individual Plan. If the District realizes any savings due to a decrease in premium, said savings 
are to be set aside to be applied to any future increases during the life of the Agreement. 
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D. The Board of Education shall not be required to make contributions toward health and dental 
insurance for teachers who are on unpaid leaves of absence for more than one (1) month. 
E. Retirement Contribution 
For employees who provide at least fifteen (15) years of continuous service with the District, 
(excluding approved leaves) and who retire under the TRS under the life of this agreement, 
the Board of Education shall contribute the same percentage towards health insurance that 
they were receiving from the District for the level of coverage (individual or family) they 
were enrolled in immediately prior to retirement. 
ARTICLE XTV 
SAVINGS CLAUSE 
If any provision of this agreement is, or shall at any time, be contrary to law, then such provi-
sion shall not be applicable or performed or enforced, except to the extent permitted by law. 
In the event that any provision of this agreement is, or shall be at any time, contrary to law, all 
other provisions of this agreement shall continue in effect. 
ARTICLE XV 
ZIPPER CLAUSE 
This agreement shall constitute the full and complete commitment between both parties and 
may be altered, changed, added to, deleted from, or modified only through the voluntary, mu-
tual consent of the parties in a written and signed amendment to this agreement. 
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7 + 1 COMMITTEE 
A. The 7&1 Committee shall consist of: (1) six teachers - three from the elementary area repre-
senting primary, intermediate and special areas K-6; three from the Junior/Senior High School 
area representing the 7-8 team, 9-10 team, and 11-12 team, (2) one representative from the 
Morrisville-Eaton Faculty Association Executive Committee; and (3) the Superintendent or 
his/her designee. The Committee members may request additional personnel to attend for 
specific purposes. 
B. The Purpose of the Committee: 
1. To derive the benefit of the Committee's and instructional staffs best thinking on educa-
tional matters in an informal and advisory capacity. 
2. To make suggestions and formal written recommendations as to ways and means of im-
proving staffing, curriculum or program content within the School District. 
3. To provide an avenue for teacher input to the Superintendent and the Board in the event 
the District is anticipating any major change in staffing, curriculum or program content. A 
written notice shall be provided to the Committee Chairperson not less than thirty (30) 
days prior to an anticipated major change. 
C. The Guidelines for the Committee are: 
1. The group is not a decision making body. 
2. The Committee's goal is to improve communications between the administration and the 
instructional staff 
3. The group shall have a definite organizational scheme: 
a. A Chairperson — other than the Superintendent. 
b. A calendar of monthly meetings shall be established prior to September 30th of each 
school year and shall be provided to all Committee members. 
c. A tentative agenda for each meeting shall be provided to all Committee members five 
(5) school days prior to the meeting. 
d. Minutes of each meeting shall be provided to all Committee members within fifteen 
(15) days after each meeting. 
4. Special meetings may be called by the Committee Chairperson at the Committee's earliest 
possible convenience. 
D. The Superintendent, acting as the agent of the Board, will deliver written recommendations 
and communicate suggested proposals developed by the Committee to the Board of Educa-
tion. The Superintendent will respond to the Committee at the next regularly scheduled 
Committee meeting, after such recommendations and proposals have been reviewed by the 
Board of Education. 
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A. Association Days 
1. The Board of Education agrees to provide the Association with six (6) days for Associa-
tion Business. 
2. Attendance at the New York State Retirement Meeting shall not be counted as Associa-
tion days. 
B. Association Use of Facilities 
1. The Association shall be allowed use of school buildings, equipment and facilities upon 
the prior approval of the Superintendent. Any additional costs to the District will be reim-
bursed by the Association. 
2. The Association shall have the use of the inter-school mail service and teacher mail boxes 
for communications. 
3. There will be an Association bulletin board in each faculty room. 
4. The District agrees to provide the Association President with a copy of the Board of Edu-
cation Agenda prior to any public Board meeting and to provide the minutes of Board 
meetings as soon as they are approved and printed. 
C. Association Dues 
1. The District agrees to deduct, beginning with the first pay period in October, from the 
salaries of members of the Faculty Association dues for the Association and its affiliates 
in equal installments and transmit the monies promptly to the Association. 
2. The Association shall submit in writing to the Business Office by September 15th of each 
school year a list of Faculty Association members authorizing dues deduction, and the 
current monetary rate to be deducted. 
3. Authorization cards for additional Faculty Association members shall be honored within 
thirty (30) days after the signed authorization card has been submitted to the Superinten-
dent. Dues authorized by the additional Faculty Association members shall be deducted in 
equal installments from the remaining paychecks. 
4. The authorization card shall remain valid until revoked by the Faculty Association mem-
ber. 
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STAFF DEVELOPMENT 
A. Tuition Reimbursement 
The District agrees to provide limited tuition reimbursement for allowable course work in lieu 
of payment for credit hours. (Please refer to Article XI, B for information on Credit Hours.) 
1. Teachers must submit a request for tuition reimbursement and any course is subject to 
pre-approval by the Superintendent or his/her designee. 
2. The maximum amount to be reimbursed will be based upon the current SUNY graduate 
credit hour rate. Reimbursement is subject to a teacher providing evidence of payment of 
tuition and a grade report demonstrating successful completion of the course (at least a 
"C"). 
3. In the event that a teacher does not remain in the employment of the District for at least a 
five (5) year calendar period following the completion of the course, such tuition reim-
bursement shall be recouped by the District from the last paychecks of the teacher. 
ARTICLE XLX 
LICENSED TEACHING ASSISTANTS 
A. The following articles of this Agreement are not applicable to teaching assistants 
1. Article IV Teacher Assignment and Transfer 
2. Article X (H) Sabbatical Leave 
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SIGNATURE PAGE 
The provisions of this agreement shall be effective as of the date of July 1,2007 and shall 
remain in full force and effect until June 30, 2011. 
IN WITNESS WHEREOF, 
the parties have signed this document this ^/\ 7 of /-J&r/^fliM^i 2008. 
MORRISVILLE-EATON CENTRAL SCHOOL DISTRICT 
SUPERINTENDENT OF SCHOOLS, MICHAEL DRAHOS 
^^v\./\/\ 
MORRISVILLE-EATON FACULTY ASSOCIATION 
PRESIDENT, JAY A. DUNN 
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To the 2007-2011 Agreement between the Morrisville-Eaton Central School District and the 
Morrisville-Eaton Faculty Association, concerning participation in a Pilot Program for Dis-
tance Learning. 
It is agreed that the Morrisville-Eaton Teachers Association and the Morrisville-Eaton Central 
School District may participate in a Distance Learning Program under the following condi-
tions: 
I. GENERAL 
A. The parties acknowledge and confirm that participation in the Distance Learning Program 
shall not be used by the district to argue that the association may have waived any rights that 
may exist to the exclusivity of Faculty Association work. The parties agree that the Distance 
Learning program, in whole or in part, involves Faculty Association work in the provision of 
educational services to the children of the district. 
B. No current teacher in a tenure area shall be subject to a reduction in force, in whole or in part, 
as a result of the district sending or receiving courses in that tenure area through a Distance 
Learning Program. 
C. The parties agree that training for participants will be provided. The costs of appropriate 
training shall be established and borne by the district. 
II. Transmitting (from Host School) 
A. Any program delivered from this school district, for the purpose of educating children, shall 
be taught by a volunteer from the Faculty Association. A volunteer who expresses interest in 
this concept of instruction and one who is certified or otherwise qualified to teach the course 
on the Distance Learning Program. 
B. Any additional transmission or showings of taped recitations must be solely for the purposes 
of student review, student makeup, or for other purposes as agreed upon by the transmitting 
teacher and the Board of Education. Under no circumstances are tape re-transmissions to oc-
cur without the consent of the board and the transmitting teacher. 
C. The time of the transmission will be determined by the district. The transmission of the 
classes will be within the confines of the school day unless otherwise agree upon by the vol-
unteering teacher and the district. 
D. The teacher shall not have the responsibility to maintain or repair any equipment used in 
transmitting the lesson or any equipment used in responding to the inquiries of those receiv-
ing the broadcast. Operational responsibilities shall be minimal and appropriate training pro-
vided. 
E. The number of students in a class, including those at receiving sites, shall not exceed that 
which is traditional in the school district for teachers in the particular discipline being offered. 
F. All grading of school work and tests shall be done by the transmitting MECS teacher, who 
will cooperate with designated persons in the receiving schools for these purposes. If the 
grades need to be translated into a different system to agree with the receiving school's sys-
tem, that shall not be the responsibility of the MECS teacher. The transmitting teacher will 
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send grades to the receiving school at the time, and in the manner, when he or she turns in 
grades at the MECS district. 
G. The transmitting MECS teacher shall not be expected or required to attend any functions in 
the receiving school districts, but will be available to receiving students and their parents in 
the same manner that he or she is available to MECS school students and parents. As an ex-
ample, the receiving school's Open House. MECS teachers and receiving districts may make 
mutually acceptable arrangements including compensation, if necessary, for attendance of 
such functions beyond the limits as described above. 
H. In the event of the transmitting teacher's absence, the MECS district shall be expected to pro-
vide a trained substitute when it elects to transmit. 
I. Evaluation of the transmitting MECS teacher will be done in accordance with the provisions 
of the MECS-MEFA collective bargaining agreement. Any complaint with respect to an 
MECS teacher's performance originating in a receiving district will be made known to that 
teacher. No evaluation of the teacher will be made except in the normal manner in the class-
room, per contract. 
J. Any audio-visual tapes of the classes made in the MECS or in receiving districts are the prop-
erty of MECS and the district will make such tapes available for teacher's personal and pro-
fessional non-commercial use. 
K. The calendar of the MECS district shall be used for each course being taught, unless other-
wise agreed upon by the volunteering teacher, the association, and the district. 
L. Textbooks for Distance Learning courses are determined by the MECS district in conformity 
with their normal practice. 
M. Upon mutual agreement, teachers will be permitted to transmit at least once each semester 
from each district that receives his or her course. The school district will provide adequate 
time. Appropriate expenses will also be paid by the District. 
III. Receiving 
A. The introduction and continuation of Distance Learning in a receiving district shall not re-
place a course being currently taught by current staff. Further, a course may not be offered 
through Distance Learning if there is an available employee on a recall list who is certified 
and capable of teaching the Distance Learning course, unless the local union and district 
achieve mutual consent to this in writing. The sole purposes of introducing courses via inter-
active television broadcasts, herein called Distance Learning, are to enhance the offerings 
which can be made available to students. 
B. MECS shall not require its Faculty Association employees to be responsible for grading, extra 
help, or lesson planning of any received classes, but may be requested to assist in planning 
and in coordination of such course work. 
C. The district may assign an individual to the receiving class to provide assistance to the stu-
dents and to be available to operate cameras or other equipment and be available to liaison 
with the sending teacher. 
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D. However, if the employee thus assigned is a Faculty Association member, maintenance of 
equipment shall not be his or her responsibility. If the Faculty Association member assigned 
is a teaching assistant and is required to attend meetings in the sending school, the district 
shall be responsible for mileage and meals when appropriate. If the person assigned is re-
quested to attend meetings outside of normal work time, the meetings must be at mutually 
agreeable times. 
E. If the district assigns a teacher or a teaching assistant to a receiving class, such assignment 
shall count in the teacher's normal load in accordance with the provisions of the collective 
bargaining agreement. 
F. The district shall not make any audio or visual tapes without the knowledge and consent of 
the sending teacher. It is expected that the teacher will consent to making of tapes for the sole 
purpose of aiding students enrolled in the course. All tapes shall be erased or destroyed at the 
end of the school year. 
G. Unless otherwise agreed upon, college courses, which give high school credit, may not be re-
ceived during the school day and for a period of 30 minutes thereafter. 
SIGNATURE PAGE 
The provisions of this Term Memorandum of Agreement shall be effective as of the date 
of July 1, 2007 and shall remain in full force and effect until June 30,2011 
IN WITNESS WHEREOF, 
the parties have signed this Term Memorandum of Agreement this 
23M of A ^ A 2008-
M'Ath^^ 
MORRISVILLE-EATON SUPERINTENDENT OF SCHOOLS, MICHAEL DRAHOS 
C A ^ I / L / W 
MORRISVELLE-EATON FACULTY ASSOCIATION PRESIDENT, JAY A. DUNN 
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APPENDIX B 
MECS GRIEVANCE FORMS—STAGES I & n 
Whenever grievances in writing become necessary in rendering a situation, the following 
Grievance Forms shall be completed for each level of the grievance procedure and the appro-
priate number of copies forwarded to the parties involved (Supervisor, Association Represen-
tative, Association Grievance Committee and Aggrieved.) 
STAGE I EMPLOYEE STATEMENT 
Name Assignment 
Date Grievance Filed: / / Level of Procedure 
Nature of Grievance: (Check Appropriate Blank) 
Contract Breach 
Policy #4160 
Define Grievance: 
Settlement Desired: 
& 
& Representative 
STAGE n EMPLOYER STATEMENT 
Date Grievance Filed: / / Level of Procedure: 
Date Decision Rendered / / 
Decision: 
Reason for Decision: 
Decision Rendered By: 
Print Name & Title, Signature Required 
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Signed: 
Aggrieved 
APPENDIX C 
MECS GRIEVANCE FORMS—STAGE m 
STAGE m 
1. Name of Grievant: 
2. Date Grievance Filed at Level I: 
3. Date Decision Rendered at Level I: ... 
4. Date of Grievance: 
5. Date Decision Rendered at Level II: .. 
6. Date Grievance Rendered at Level III: 
7. Decision at Level III: 
8. Date Decision Rendered to Grievance: 
9. Decision Rendered By: 
Print Name & Title, Signature Required 
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APPENDIX D 
EVALUATION PROCESS GRAPHIC 
Evaluation 
Process 
Professional Summative 
Review 
Classroom Observation 
& Reflection Session 
Tenured 
Meet with Admin. 
Appendices H & I 
Discussion 
Un-Tenured 
Meet with Admin. 
Appendices H & I 
Discussion 
& 
Portfolio Review 
Tenured 
Once in 3 Yrs 
Un-Tenured 
Minimum 2xYrly 
Pre-Conf. 
No 
Pre-Conf. 
Classroom Observation 
Post-Conference 
Written Summary Written Summary 
Faculty Reply & Signature Faculty Reply & Signature 
District 
Personnel Folder For future editing—This graphic 
was done using MS Word's 
flowchart features. 
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APPENDIX E: 2008-2009 
ANNUAL DISTRICT ARTICLE VLTI COMPLIANCE FORM 
EVALUATOR TRAINING AND CORS & PSR SCHEDULE 
A. "In September the Faculty Association President will meet with the Superintendent to... 
1. Section N. 5. 
...ensure that each evaluator's training is kept current. To this end, the plans for training 
and records of training (including names, training dates, training modules, etc) will be 
maintained by the Superintendent. The Superintendent will meet with Faculty Association 
President and share an overview of this material at the September meeting on compliance 
with this article. 
2. Section D 
...verify the required schedule of Classroom Observation and Reflection Sessions 
(CORS) and the Professional Summative Reviews (PSR). The schedule of who was ob-
served, when and what type of observation (formal with pre-obs, formal w/o pre-obs, and 
etc.) will be maintained independently by the District and the Association using this 
form." 
3. Appendix E update 
...review the District prepared, new school year's Appendix E with accurate roster, as-
signment list, and tenure dates (in the format below). 
B. The annual editions of this appendix will always have three (3) pages: the first page of re-
quirements and one page each for the faculties of each building. 
1. The District will generate a new Appendix E for each year, labeled Appendix E 08-09; 
Appendix E 09-10; Appendix E10-11. 
(07-08 is omitted by mutual agreement of the District and Association.) 
2. The District must notify the association in a timely manner if the faculty roster, assign-
ments or tenure dates are amended in any way. 
3. The number of CORS columns is not a limit. Photocopies of this appendix may be added 
to provide more columns for more CORSs. 
For future editing-Roster 
TABLEs organized using MS 
Word's "Sort" feature. 
AGREEMENT BETWEEN MEFA-MECS FOR 2007-2011 
APPENDIX E: 2008-2009 
ANNUAL DISTRICT ARTICLE v m COMPLIANCE FORM 
EVALUATOR TRAINING AND CORS & PSR SCHEDULE 
Elementary School-2008-2009 Tenure PSR Portfolio CORS CORS CORS CORS CORS CORS 
Date Date Date Date Date Date Date Date Date 
Faculty Assignment w -w/o w -w/o w -w/o w -wVo w -w/o w -w/o w-w/o 
Example Man 
I. Kerwin, Loma 
2. Kline, Lawrence 
3. Brown, Susan 
4. Gorton, Linda 
5. Mams, Melissa 
6. Lake, LeeAnne 
7. LeBlanc, Kelly 
8. Markowski, Melissa 
9. Keefe, Heather 
10. Bellanger, Gillian 
11. Phillips, Tiffany 
12. Williams, Sara 
13. Dwyer, Kelly 
14. Jones, Amy 
15. Robertson, Lorena 
16. Clemens, Lisa 
17. Gleasman, Justine 
18. Markowicz, Amy 
19. Eberl.John 
20. Orth, Kathleen 
21. Smith, Jacqueline 
22. Martin, Carrie 
23. Martin, Daniel 
24. Taylor, Julianne 
25. Gerow, Carolyn 
26. Hojnowski, Deanna 
27. Hughes, Stephanie 
28. Kleinhans, Erin 
29. Wheaton, Molly 
30. Dufiy, Amanda 
31. Timmerman, Arleen 
32. Roher, Emilie 
33. Holmes, Kelly 
34. Pierce, Jennifer 
35. Jacobs-Broedel, Jessica 
36. LaVine-O'Connor, Shari 
37. Martin, Lucinda 
38. Barlow Bonnie 
39. Busch, Kariane 
40. Snow, Chad 
41. Dolan, Lisa 
42. Redmond, Rhonda 
43. Domes, Mary 
44. Schaffer, Heather 
Rubric Writer 
AIS.ES 
AIS.ES 
AIS.ES-TA 
A1S, ES-TA 
AIS.ES-TA 
GradeK 
GradeK 
Grade K 
Grade K-Pre 
Grade 1 
Grade 1 
Grade 1 
Grade 2 
Grade 2 
Grade 2 
Grade 3 
Grade 3 
Grade 3 
Grade 4 
Grade 4 
Grade 4 
Grade 5 
Grade 5 
Grade 5 
Grade 6 
Grade 6 
Grade 6 
Grade 6 
Sp. Ed. CSE Ch — Share 
Sp. Ed. ES 
Sp. Ed. ES 
Sp. Ed, ES 
Special, Art, ES 
Special, Enrichment, ES 
Special, Lib/M Spec, ES 
Special, Music, ES 
Special, Music, ES 
Special, PE, ES 
Special, PE, ES 
Special, PE, ES 
Special, Perm Sub., ES 
Special, Psych—HS Share 
Special, Spch—HS Share 
Special, Tech 
1.23.02 2.4 U.17*f iao-w 
| 
4.15-w/o 
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APPENDIX E: 2008-2009 
ANNUAL DISTRICT ARTICLE VLLT COMPLIANCE FORM 
EVALUATOR TRAINING AND CORS & PSR SCHEDULE 
Middle-High School—2008-2009 Tenure PSR Portfolio CORS CORS CORS CORS CORS O&I 
Date Dale Date Date Date Date Date Date Date 
Faculty Assignment w-w/o w-w/o w-w/o w-w/o w-w/o w-w/o 
Example Man 
1. Brodeur. Kathleen 
2. Miner, Glenn 
3. Moyer, Roger 
4. Dunn, Jay 
5. McLean, Joseph 
6. Morgillo, Michelle 
7. Rogers, Chris 
8. Tornatore, Deborah 
0 Blasted, Susan 
10. Conway, Anne 
11. Pavone, Michael 
12. Johnson, Kevin 
13. Kent, Jamie 
14. Meininger, Thomas 
IS. Rapke, Marsha 
16. Valaro, Crystal 
17. Denmeade, Don 
18. Donker, Bruce 
19. Haugli, Tara 
20. Healy, Rebecca 
21. Sinister, Elisabeth 
22. Cumings, Tim 
23. New, Cadi 
24. Palmer, Meaghan 
25. Schiller, Dean 
26. Sherwood, Bruce 
27. Frawley, Katie 
28. Haswell, Lauren 
29. Storer, Jacqueline 
30. Dewey, Jessica 
31. Edwards, Gerilyn 
32 Hewlett, Karin 
33. Anderalli, Janine 
34. Cesta, Michele 
35. Costello, Laura 
36. Geatjakas, Bethany 
37. McCarthy, James 
38. Van Vechten, Maureen 
39. Kent, Eric 
40, Osborne, Susan 
41. Kempton, Shelly 
42. Hoffmann, Susan 
43. Pletl, Lynn 
44. Hayes, John 
Rubric Writer 
A1S, HS-TA 
AIS, HS-TA 
AIS, HS-TA 
Eng. 
Eng. 
Eng. 
Eng. 
Eng. 
FL 
FL 
FL 
Math 
Math 
Math 
Math 
Math 
Sci. 
Sci 
Sci 
Sci 
Sci 
Social Studies 
Social Studies 
Social Studies 
Social Studies 
Social Studies 
Sp.Ed. ,HS 
Sp.Ed. ,HS 
Sp.Ed. ,HS 
Sp. Ed., TA, HS 
Sp.Ed.,TA,HS 
Special, Art, HS 
Special, Guidance 
Special, Guidance 
Special, Health 
Special, Lib 
Special, Music, HS 
Special, Music, HS 
Special, PE.HS 
Special, PE, HS 
Special, SocWrk—Share 
Tech, Business 
Tech.FCS 
Tech. 
1.23.02 2.4 11.17-w 3.2-w 4.15-Wo 
1 
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APPENDIX F 
CLASSROOM OBSERVATION AND REFLECTION SESSION 
REPORT FORM 
Faculty Member: Date & Time 
Observer: Class: ^ ^ _ ^ _ _ 
Pre-Observation Conference No Pre-Observation Conference 
The following classroom observation report form, developed jointly by the Administration and the 
Faculty Association, will be used for all formal observations. The observer will use the form in 
Appendix G to collect data relative to the elements of good teaching in each section of the form. 
This is not to imply that each such item necessarily be observed or responded to within the scope 
of a single observation. This may be particularly true in special areas. 
All four of Danielson's Domains are considered in discussion of the faculty member's perform-
ance. Classroom observations, however, will be evaluated using ONLY Domains 1, 2 and 3 on the 
Information Collection tool in Appendix G. 
[Note—Appendix G (the Information Collection tool) is Danielson's summary of all the elements 
for each component. See Appendix I for the more detailed explanations for each element within 
the domains.] 
1. Planning and Preparation 
2. Classroom Environment 
3. Instruction 
4. Professional Responsibilities 
The results of Observation and Reflection Session will be reported out in narrative form below 
which may entail several pages. Other attachments to this form are at the administrators' discre-
tion. 
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APPENDIX G 
"CLASSROOM OBSERVATION & REFLECTION SESSION" (CORS) 
INFORMA TION COLLECTION FORM 
[This Information Collection Form may vary ONLY in the formatting, not the content, for ease of use by the observer.] 
Teacher 
Subject 
Grade 
Observer 
Date 
Time/Period 
DOMAIN 1: PLANNING AND PREPARATION 
COMPONENT UNSATISFACTORY BASIC PROFICIENT DISTINGUISHED 
la 
Demonstrating 
Knowledge of 
Content and 
Pedagogy 
The teacher's plans and 
practice display little 
knowledge of the con-
tent, prerequisite rela-
tionships between dif-
ferent aspects of the 
content, or the instruc-
tional practices specific 
to that discipline. 
The teacher's plans and 
practice reflect some 
awareness of the impor-
tant concepts in the dis-
cipline, prerequisite re-
lationships between 
them, and instructional 
practices specific to that 
discipline. 
The teacher's plans and 
practice reflect solid 
knowledge of the con-
tent, prerequisite rela-
tionships between im-
portant concepts, and 
the instructional prac-
tices specific to that dis-
cipline. 
The teacher's plans and 
practice reflect exten-
sive knowledge of the 
content and the struc-
ture of the discipline. 
The teacher actively 
builds on knowledge of 
prerequisites and mis-
conceptions when de-
scribing instruction or 
seeking causes for stu-
dent misunderstanding. 
Information Collected 
COMPONENT UNSATISFACTORY BASIC PROFICIENT DISTINGUISHED 
l b 
Demonstrating 
Knowledge of 
Students 
The teacher demon-
strates little or no 
knowledge of students* 
backgrounds, cultures, 
skills, language profi-
ciency, interests, and 
special needs, and does 
not seek such under-
standing. 
The teacher indicates 
the importance of un-
derstanding students' 
backgrounds, cultures, 
skills, language profi-
ciency, interests, and 
special needs, and at-
tains this knowledge for 
the class as a whole. 
The teacher actively 
seeks knowledge of stu-
dents' backgrounds, 
cultures, skills, lan-
guage proficiency, in-
terests, and special 
needs, and attains this 
knowledge for groups of 
students. 
The teacher actively 
seeks knowledge of stu-
dents' backgrounds, 
cultures, skills, lan-
guage proficiency, in-
terests, and special 
needs from a variety of 
sources, and attains this 
knowledge for individ-
ual students. 
Information Collected 
COMPONENT 
l c 
Setting 
Instructional 
Outcomes 
Information Col 
UNSATISFACTORY 
Instructional outcomes 
are unsuitable for stu-
dents, represent trivial 
or low-level learning, or 
are stated only as activi-
ties, They do not permit 
viable methods of as-
sessment. 
ected 
BASIC 
Instructional outcomes 
are of moderate rigor 
and are suitable for 
some students, but con-
sist of a combination of 
activities and goals, 
some of which permit 
viable methods of as-
sessment. They reflect 
more than one type of 
learning, but the teacher 
makes no attempt at co-
ordination or integra-
tion. 
PROFICIENT 
Instructional outcomes 
are stated as goals re-
flecting high-level 
learning and curriculum 
standards. They are 
suitable for most stu-
dents in the class, repre-
sent different types of 
learning, and can be as-
sessed. The outcomes 
reflect opportunities for 
coordination. 
DISTINGUISHED 
Instructional outcomes 
are stated as goals that 
can be assessed, reflect-
ing rigorous learning 
and curriculum stan-
dards. They represent 
different types of con-
tent, offer opportunities 
for both coordination 
and integration, and 
take account of the 
needs of individual stu-
dents. 
Based on Danielson, Charlotte. Enhancing Professional Practice: A Framework for Teaching 2nd ed. (ASCD, 2007). 
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APPENDIX G 
"CLASSROOM OBSERVATION & REFLECTION SESSION" (CORS) 
INFORMATION COLLECTION FORM 
DOMAIN 1: PLANNING AND PREPARATION (Continued) 
COMPONENT 
I d 
Demonstrating 
Knowledge of-
Resources 
UNSATISFACTORY 
The teacher demon-
strates little or no fa-
miliarity with resources 
to enhance own knowl-
edge, to use in teaching, 
or for students who 
need them. The teacher 
does not seek such 
knowledge. 
BASIC 
The teacher demon-
strates some familiarity 
with resources available 
through the school or 
district to enhance own 
knowledge, to use in 
teaching, or for students 
who need them. The 
teacher does not seek to 
extend such knowledge. 
PROFICIENT 
The teacher is fully 
aware of the resources 
available through the 
school or district to en-
hance own knowledge, 
to use in teaching, or for 
students who need 
them. 
DISTINGUISHED 
The teacher seeks out 
resources in and beyond 
the school or district in 
professional organiza-
tions, on the Internet, 
and in the community to 
enhance own knowl-
edge, to use in teaching, 
and for students who 
need them. 
Information Collected 
COMPONENT UNSATISFACTORY BASIC PROFICIENT DISTINGUISHED 
l e 
Designing 
Coherent 
Instruction 
The series of learning ex-
periences is poorly 
aligned with the instruc-
tional outcomes and does 
not represent a coherent 
structure. The experi-
ences are suitable for 
only some students. 
The series of learning ex-
periences demonstrates 
partial alignment with in-
structional outcomes, 
some of which are likely 
to engage students in sig-
nificant learning. The les-
son or unit has a recog-
nizable structure and re-
flects partial knowledge 
of students and resources. 
The teacher coordinates 
knowledge of content, 
students, and resources to 
design a series of learn-
ing experiences aligned 
to instructional outcomes 
and suitable to groups of 
students. The lesson or 
unit has a clear structure 
and is likely to engage 
students in significant 
learning, 
The teacher coordinates 
knowledge of content, 
students, and resources to 
design a series of learn-
ing experiences aligned 
to instructional outcomes, 
differentiated where ap-
propriate to make them 
suitable for all students 
and likely to engage them 
in significant learning. 
The lesson or unit's 
structure is clear and al-
lows for different path-
ways according to student 
needs. 
Information Collected 
COMPONENT UNSATISFACTORY BASIC PROFICIENT DISTINGUISHED 
i f 
Designing Stu-
dent Assess-
ments 
The teacher's plan for as-
sessing student learning 
contains no clear criteria 
or standards, is poorly 
aligned with the instruc-
tional outcomes, or is in-
appropriate for many stu-
dents. The results of as-
sessment have minimal 
impact on the design of 
future instruction. 
The teacher's plan for 
student assessment is par-
tially aligned with the in-
structional outcomes, 
without clear criteria, and 
inappropriate for at least 
some students. The 
teacher intends to use as-
sessment results to plan 
for future instruction for 
the class as a whole. 
The teacher's plan for 
student assessment is 
aligned with the instruc-
tional outcomes, uses 
clear criteria, and is ap-
propriate for the needs of 
students. The teacher in-
tends to use assessment 
results to plan for future 
instruction for groups of 
students. 
The teacher's plan for 
student assessment is 
fully aligned with the in-
structional outcomes, 
with clear criteria and 
standards that show evi-
dence of student contri-
bution to their develop-
ment. Assessment meth-
odologies may have been 
adapted for individuals, 
and the teacher intends to 
use assessment results to 
plan future instruction for 
individual students. 
Information Collected 
Based on Danielson, Charlotte. Enhancing Professional Practice: A Framework for Teaching 2nd ed. (ASCD, 2007). 
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APPENDIX G 
"CLASSROOM OBSERVATION & REFLECTION SESSION* (CORS) 
INFORMATION COLLECTION FORM 
D O M A I N 2: T H E CLASSROOM ENVIRONMENT 
COMPONENT UNSATISFACTORY B A S I C PROFICIENT DISTINGUISHED 
2a 
Creating an 
Environment 
of Respect and 
Rapport 
Classroom interactions, 
both between the teacher 
and students and among 
students, are negative, in-
appropriate, or insensi-
tive to students* cultural 
backgrounds, and charac-
terized by sarcasm, put-
downs, or conflict. 
Classroom interactions, 
both between the teacher 
and students and among 
students, are generally 
appropriate and free from 
conflict, but may be char-
acterized by occasional 
displays of insensitivity 
or lack of responsiveness 
to cultural or develop-
mental differences among 
students. 
Classroom interactions, 
both between teacher and 
students and among stu-
dents, are polite and re-
spectful, reflecting gen-
eral warmth and caring, 
and are appropriate to the 
cultural and developmen-
tal differences among 
groups of students. 
Classroom interactions 
among the teacher and 
individual students are 
highly respectful, reflect-
ing genuine warmth and 
caring and sensitivity to 
students' cultures and 
levels of development. 
Students themselves en-
sure high levels of civility 
among members of the 
class. 
Information Collected 
COMPONENT UNSATISFACTORY BASIC PROFICIENT DISTINGUISHED 
2 b 
Establishing 
a Culture 
for Learning 
The classroom environ-
ment conveys a negative 
culture for learning, char-
acterized by low teacher 
commitment to the sub-
ject, low expectations for 
student achievement, and 
little or no student pride 
in work. 
The teacher's attempts to 
create a culture for learn-
ing are partially success-
ful, with little teacher 
commitment to the sub-
ject, modest expectations 
for student achievement, 
and little student pride in 
work. Both teacher and 
students appear to be 
only "going through the 
motions." 
The classroom culture is 
characterized by high ex-
pectations for most stu-
dents and genuine com-
mitment to the subject by 
both teacher and stu-
dents, with students dem-
onstrating pride in their 
work. 
High levels of student 
energy and teacher pas-
sion for the subject create 
a culture for learning in 
which everyone shares a 
belief in the importance 
of the subject and all stu-
dents hold themselves to 
high standards of per-
formance—for example, 
by initiating improve-
ments to their work. 
Information Collected 
COMPONENT UNSATISFACTORY B A S I C PROFICIENT DISTINGUISHED 
2 c 
Managing 
Classroom 
Procedures 
Much instructional time 
is lost because of ineffi-
cient classroom routines 
and procedures for transi-
tions, handling of sup-
plies, and performance of 
non-instructional duties. 
Some instructional time 
is lost because classroom 
routines and procedures 
for transitions, handling 
of supplies, and perform-
ance of non-instructional 
duties are only partially 
effective. 
Little instructional time is 
lost because of classroom 
routines and procedures 
for transitions, handling 
of supplies, and perform-
ance of non-instructional 
duties, which occur 
smoothly. 
Students contribute to the 
seamless operation of 
classroom routines and 
procedures for transi-
tions, handling of sup-
plies, and performance of 
non-instructional duties. 
Information Collected 
Based on DanieJson, Charlotte. Enhancing Professional Practice: A Framework for Teaching 2nd ed. (ASCD, 2007). 
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APPENDIX G 
"CLASSROOM OBSERVATION & REFLECTION SESSION" (CORS) 
INFORMATION COLLECTION FORM 
DOMAIN 2: THE CLASSROOM ENVIRONMENT (Continued) 
COMPONENT 
2d 
Managing 
Student 
Behavior 
UNSATISFACTORY 
There is no evidence that 
standards of conduct 
have been established, 
and little or no teacher 
monitoring of student be-
havior. Response to stu-
dent misbehavior is re-
pressive or disrespectful 
of student dignity. 
BASIC 
It appears that the teacher 
has made an effort to es-
tablish standards of con-
duct for students. The 
teacher tries, with uneven 
results, to monitor stu-
dent behavior and re-
spond to student misbe-
havior. 
PROFICIENT 
Standards of conduct ap-
pear to be clear to stu-
dents, and the teacher 
monitors student behav-
ior against those stan-
dards. The teacher re-
sponse to student misbe-
havior is appropriate and 
respects the students* 
dignity. 
DISTINGUISHED 
Standards of conduct are 
clear, with evidence of 
student participation in 
setting them. The 
teacher's monitoring of 
student behavior is subtle 
and preventive, and the 
teacher's response to stu-
dent misbehavior is sensi-
tive to individual student 
needs. Students take an 
active role in monitoring 
the standards of behavior. 
Information Collected 
COMPONENT UNSATISFACTORY BASIC PROFICIENT DISTINGUISHED 
2e 
Organizing 
Physical Space 
The physical environment 
is unsafe, or some stu-
dents don't have access 
to learning. There is poor 
alignment between the 
physical arrangement and 
the lesson activities. 
The classroom is safe, 
and essential learning is 
accessible to most stu-
dents; the teacher's use of 
physical resources, in-
cluding computer tech-
nology, is moderately ef-
fective. The teacher may 
attempt to modify the 
physical arrangement to 
suit learning activities, 
with partial success. 
The classroom is safe, 
and learning is accessible 
to all students; the 
teacher ensures that the 
physical arrangement is 
appropriate for the learn-
ing activities. The teacher 
makes effective use of 
physical resources, in-
cluding computer tech-
nology. 
The classroom is safe, 
and the physical envi-
ronment ensures the 
learning of all students, 
including those with spe-
cial needs. Students con-
tribute to the use or adap-
tation of the physical en-
vironment to advance 
learning. Technology is 
used skillfully, as appro-
priate to the lesson. 
Information Collected 
DOMAIN 3: INSTRUCTION 
COMPONENT UNSATISFACTORY BASIC PROFICIENT DISTINGUISHED 
3 a 
Communicating 
With Students 
Expectations for learning, 
directions and proce-
dures, and explanations 
of content are unclear or 
confusing to students. 
The teacher's use of lan-
guage contains errors or 
is inappropriate for stu-
dents' cultures or levels 
of development. 
Expectations for learning, 
directions and proce-
dures, and explanations 
of content are clarified 
after initial confusion; the 
teacher's use of language 
is correct but may not be 
completely appropriate 
for students' cultures or 
levels of development. 
Expectations for learning, 
directions and proce-
dures, and explanations 
of content are clear to 
students. Communica-
tions are appropriate for 
students' cultures and 
levels of development. 
Expectations for learning, 
directions and proce-
dures, and explanations 
of content are clear to 
students. The teacher's 
oral and written commu-
nication is clear and ex-
pressive, appropriate to 
students' cultures and 
levels of development, 
and anticipates possible 
student misconceptions. 
Information Collected 
Based on Danielson, Charlotte. Enhancing Professional Practice; A Framework for Teaching 2nd ed. (ASCD, 2007). 
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APPENDIX G 
"CLASSROOM OBSERVATION & REFLECTION SESSION" (CORS) 
INFORMA TION COLLECTION FORM 
DOMAIN 3: INSTRUCTION 
COMPONENT UNSATISFACTORY BASIC PROFICIENT DISTINGUISHED 
3 b 
Using 
Questioning 
and Discussion 
Techniques 
The teacher's questions 
are low-level or inappro-
priate, eliciting limited 
student participation, and 
recitation rather than dis-
cussion. 
Some of the teacher's 
questions elicit a thought-
ful response, but most are 
low-level, posed in rapid 
succession. The teacher's 
attempts to engage all 
students in the discussion 
are only partially success-
ful. 
Most of the teacher's 
questions elicit a thought-
ful response, and the 
teacher allows sufficient 
time for students to an-
swer. All students par-
ticipate in the discussion, 
with the teacher stepping 
aside when appropriate. 
Questions reflect high 
expectations and are cul-
turally and developmen-
tally appropriate. Stu-
dents formulate many of 
the high-level questions 
and ensure that all voices 
are heard. 
Information Collected 
COMPONENT UNSATISFACTORY 
3 c 
Engaging 
Students 
in Learning 
Activities and assign-
ments, materials, and 
groupings of students are 
inappropriate for the in-
structional outcomes or 
students' cultures or lev-
els of understanding, re-
sulting in little intellec-
tual engagement. The les-
son has no structure or is 
poorly paced. 
B A S I C 
Activities and assign-
ments, materials, and 
groupings of students are 
partially appropriate for 
the instructional out-
comes or students' cul-
tures or levels of under-
standing, resulting in 
moderate intellectual en-
gagement. The lesson has 
a recognizable structure 
but is not fully main-
tained. 
PROFICIENT 
Activities and assign-
ments, materials, and 
groupings of students are 
ftilly appropriate for the 
instructional outcomes 
and students' cultures 
and levels of understand-
ing. All students are en-
gaged in work of a high 
level of rigor. The les-
son's structure is coher-
ent, with appropriate 
pace. 
DISTINGUISHED 
Students, throughout the 
lesson, are highly intel-
lectually engaged in sig-
nificant learning and 
make material contribu-
tions to the activities, 
student groupings, and 
materials. The lesson is 
adapted as needed to the 
needs of individuals, and 
the structure and pacing 
allow for student reflec-
tion and closure. 
Information Collected 
COMPONENT UNSATISFACTORY BASIC PROFICIENT DISTINGUISHED 
3d 
Using 
Assessment in 
Instruction 
Assessment is not used in 
instruction, either 
through monitoring of 
progress by the teacher or 
students, or feed back to 
students. Students are not 
aware of the assessment 
criteria used to evaluate 
their work. 
Assessment is occasion-
ally used in instruction, 
through some monitoring 
of progress of learning by 
the teacher and/or stu-
dents. Feedback to stu-
dents is uneven, and stu-
dents are aware of only 
some of the assessment 
criteria used to evaluate 
their work. 
Assessment is regularly 
used in instruction, 
through self-assessment 
by students, monitoring 
of progress of learning by 
the teacher and/or stu-
dents, and high-quality 
feedback to students. 
Students are fully aware 
of the assessment criteria 
used to evaluate their 
work. 
Assessment is used in a 
sophisticated manner in 
instruction, through stu-
dent involvement in es-
tablishing the assessment 
criteria, self-assessment 
by students, monitoring 
of progress by both stu-
dents and the teacher, and 
high quality feed back to 
students from a variety of 
sources. 
COMPONENT 
3 e 
Demonstrating 
Flexibility and 
Responsiveness 
UNSATISFACTORY 
The teacher adheres to 
the instruction plan, even 
when a change would 
improve the lesson or ad-
dress students' lack of in-
terest. The teacher 
brushes aside student 
questions; when students 
experience difficulty, the 
teacher blames the stu-
dents or their home envi-
ronment. 
BASIC 
The teacher attempts to 
modify the lesson when 
needed and to respond to 
student questions, with 
moderate success. The 
teacher accepts responsi-
bility for student success 
but has only a limited 
repertoire of strategies to 
draw upon. 
PROFICIENT 
The teacher promotes the 
successful learning of all 
students, making adjust-
ments as needed to in-
struction plans and ac-
commodating student 
questions, needs, and in-
terests. 
DISTINGUISHED 
The teacher seizes an op-
portunity to enhance 
learning, building on a 
spontaneous event or stu-
dent interests. The 
teacher ensures the suc-
cess of all students, using 
an extensive repertoire of 
instructional strategies. 
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APPENDIX H 
PROFESSIONAL SUMMATIVE REVIEW 
Position: _ 
Reviewer: 
The Professional Summative Review narrative summary attached to this form should be the result 
of a continuous gathering of pertinent information, excluding classroom observations, relevant to 
the job description as to the faculty member's behavior and function as a professional staff mem-
ber. 
For every item discussed which is included in the narrative summary, pertinent information must 
be verifiable. Specific dates, times and results should be noted. Generalizations of attitude and 
behavior must be supported by specific, concrete examples. Topics for the collegial discussion 
and summary may include goal setting and all four domains in Danielson's Frameworks. The 
Commissioner's Regulations are all covered in more detail within Danielson's Framework—refer 
to Appendix I. 
Danielson's Framework 
In brackets—for each domain—are the corresponding 
areas in CR 100.2 (o), 2, (iii), (b) (1> 
1. Planning and Preparation 
[i, vi, v, tx7 
2. Classroom Environment 
fii, iii, /v. v, ix] 
3. Instruction 
[iii, v, viii] 
4. Professional Responsibilities 
[vi, viii, viii, ix] 
5. Goals 
[viii] 
For reference, NY's mandated areas are reprinted below. In brack-
ets—for each criterion—are the corresponding Daniehon Domains. 
CR 100.2 (o), 2, (iii), (b) (1) Criteria for evaluation of teachers provid-
ing instructional services... shall include but not be limited to an 
evaluation of the following (i)-(viii), (ix) has been added by agreement 
of the District and the Association. 
(i) Content knowledge, the teacher shall demonstrate a thorough 
knowledge of the subject matter area and curriculum; [I] 
ii) Preparation, the teacher shall demonstrate appropriate prepara-
tion employing the necessary pedagogical practices to support 
instruction; [I] 
(iii) Instructional delivery, the teacher shall demonstrate that the de-
livery of instruction results in active student involvement, appro-
priate teacher/student interaction and meaningful lesson plans 
resulting in student learning; [2, 3] 
(iv) Classroom management, the teacher shall demonstrate classroom 
management skills supportive of diverse student learning needs 
which create an environment conducive to student learning; [2] 
(v) Student development, the teacher shall demonstrate knowledge 
of student development, an understanding and appreciation of 
diversity and the regular application of develop mentally appro-
priate instructional strategies for the benefit of all students; [I, 2, 
3] 
(vi) Student assessment, the teacher shall demonstrate that he or she 
implements assessment techniques based on appropriate learning 
standards designed to measure students' progress in learning; [I, 
3.4] 
(vii) Collaboration, the teacher shall demonstrate that he or she devel-
ops effective collaborative relationships with students, parents or 
caregivers, as needed, and appropriate support personnel to meet 
the learning needs of students; [4] 
(viii) Reflective and responsive practice, the teacher shall demonstrate 
that practice is reviewed; effectively assessed and appropriate 
adjustments are made on a continuing basis. [3,4] 
(ix) Technology use for both professional and instructional growth 
and productivity. [1^2,,_4] 
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APPENDIX I 
DANIELSON'S FRAMEWORKS FOR PROFESSIONAL PRACTICE 
Danielson's Frameworks OVERVIEW—see next pages for details 
7 Domain 1: Planning and Preparation 
Component la: 
Demonstrating Knowledge of Content and Pedagogy 
• Knowledge of content and the structure of the dis-
cipline 
• Knowledge of prerequisite relationships 
• Knowledge of content-related pedagogy 
Component lb: Demonstrating Knowledge of Students 
• Knowledge of child and adolescent development 
• Knowledge of the learning process 
• Knowledge of students' skills, knowledge, and 
language proficiency 
• Knowledge of students' interests and cultural heri-
tage 
• Knowledge of students' special needs 
Component lc: Setting Instructional Outcomes 
• Value, sequence, and alignment 
• Clarity,* Balance 
• Suitability for diverse learners 
Component Id. Demonstrating Knowledge of Resources 
• Resources for classroom use 
• Resources to extend content knowledge and peda-
gogy 
• Resources for students 
Component le: Designing Coherent Instruction 
• Learning activities 
• Instructional materials and resources 
• Instructional groups 
• Lesson and unit structure 
Component If: Designing Student Assessments 
• Congruence with instructional outcomes 
• Criteria and standards •Design of formative as-
sessments *Use for planning 
7 Domain 2: The Classroom Environment 
Component 2a: 
Creating on Environment of Respect and Rapport 
• Teacher interaction with students 
• Student interactions with other students 
Component 2b: Establishing a Culture for Learning 
• Importance of the content 
• Expectations for learning and achievement 
• Student pride in work 
Component 2c: Managing Classroom Procedures 
• Management of instructional groups 
• Management of transitions 
• Management of materials and supplies 
• Performance of non-instructional duties 
• Supervision of volunteers and paraprofessionals 
Component 2d: Managing Student Behavior 
• Expectations, • Monitoring of student behavior 
• Response to student misbehavior 
Component 2e: Organizing Physical Space 
• Safety and accessibility 
• Arrangement of furniture and use of physical re-
sources 
7 Domain 3: Instruction 
Component 3a: Communicating with Students 
• Expectations for learning 
• Directions and procedures 
• Explanations of content 
• Use of oral and written language 
Component 3b: 
Using Questioning and Discussion Techniques 
• Quality of questions 
• Discussion techniques 
• Student participation 
Component 3c: Engaging Students in Learning 
• Activities and assignments 
• Grouping of students 
• Instructional materials and resources 
• Structure and pacing 
Component 3d: Using Assessment in Instruction 
• Assessment criteria 
• Monitoring of student learning 
• Feedback to students 
• Student self-assessment and monitoring of progress 
Component 3e: 
Demonstrating Flexibility & Responsiveness 
• Lesson adjustment, • Response to students, •Persis-
tence 
7 Domain 4: Professional Responsibilities 
Component 4a: Reflecting on teaching 
• Accuracy 
• Use in future teaching 
Component 4b: Maintaining Accurate Records 
• Student completion of assignments 
• Student progress in learning 
• Non-instructional records 
Component 4c: Communicating with Families 
• Information about the instructional program 
• Information about individual students 
• Engagement of families in the instructional pro-
gram 
Component 4d: Participating in a Professional Com-
munity 
• Relationships with colleagues 
• Involvement in a culture of professional inquiry 
• Service to the school 
• Participation in school and district projects 
Component 4e: Growing and Developing Profession-
ally 
•Enhancement of content knowledge and pedagogi-
cal skill 
• Receptivity to feedback from colleagues 
• Service to the profession 
Component 4f; Showing Professionalism 
• Integrity and ethical conduct 
• Service to students; 'Advocacy & ^Decision mak-
ing 
•Compliance with school and district regulations 
Based on Danielson, Charlotte. Enhancing Professional Practice: A Framework for Teaching 2nd ed. (ASCD, 2007). 
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DANIELSON'S FRAMEWORKS FOR PROFESSIONAL PRACTICE 
DOMAIN 1: PLANNING AND PREPARATION 
COMPONENT 1 A: DEMONSTRATING KNOWLEDGE OF CONTENT AND PEDAGOGY 
Elements: Knowledge of content and the structure of the discipline • Knowledge of prerequisite relationships • Knowledge of content-related pedagogy 
ELEMENT 
Knowledge of 
content and the struc-
ture of the 
discipline 
Knowledge of 
prerequisite 
relationships 
Knowledge of 
content related 
pedagogy 
L E V E 
UNSATISFACTORY 
In planning and prac-
tice, teacher makes con-
tent errors or does not 
correct errors made by 
students. 
Teacher's plans and 
practice display little 
understanding of pre-
requisite relationships 
important to student 
learning of the content. 
Teacher displays little 
or no understanding of 
the range of pedagogi-
cal approaches suitable 
to student learning of 
the content. 
L O F P E R F O R M A N C E 
BASIC PROFICHCNT 
Teacher is familiar 
with the important 
concepts in the disci-
pline but may display 
lack of awareness of 
how these concepts re-
late to one another. 
Teacher's plans and 
practice indicate some 
awareness of prerequi-
site relationships, al-
though such knowl-
edge may be inaccu-
rate or incomplete. 
Teacher's plans and 
practice reflect a lim-
ited range of peda-
gogical approaches or 
some approaches that 
are not suitable to the 
discipline or to the 
students. 
Teacher displays solid 
knowledge of the im-
portant concepts in the 
discipline and how 
these relate to one an-
other. 
Teacher's plans and 
practice reflect accu-
rate understanding of 
prerequisite relation-
ships among topics 
and concepts. 
Teacher's plans and 
practice reflect famili-
arity with a wide range 
of effective pedagogi-
cal approaches in the 
discipline. 
DISTINGUISHED 
Teacher displays exten-
sive knowledge of the 
important concepts in 
the discipline and how 
these relate both to one 
another and to other 
disciplines. 
Teacher's plans and 
practices reflect under-
standing of prerequisite 
relationships among 
topics and concepts and 
a link to necessary cog-
nitive structures by stu-
dents to ensure under-
standing. 
Teacher's plans and 
practice reflect famili-
arity with a wide range 
of effective pedagogi-
cal approaches in the 
discipline, anticipating 
student misconcep-
tions. 
COMPONENT 1 B: DEMONSTRATING KNOWLEDGE OF STUDENTS 
Elements: Knowledge of child and adolescent development • Knowledge of the learmngrrocess* Knowledge of snjdenls'skills, laiowle^ 
Knowledge of students' interests and cultural heritage • Knowledge of studeris'special needs 
ELEMENT 
Knowledge of 
child and 
adolescent 
development 
Knowledge of the 
learning process 
LEVE1 
UNSATISFACTORY 
Teacher displays little 
or no knowledge of 
the developmental 
characteristics of the age 
group. 
Teacher sees no value in 
understanding how stu-
dents learn and does not 
seek such information. 
, O F P E R F O R M / 
BASIC 
Teacher displays par-
tial knowledge of 
the developmental 
characteristics of the 
age group. 
Teacher recognizes 
the value of knowing 
how students learn but 
this knowledge is lim-
ited or outdated. 
I N C E 
PROFICIENT 
Teacher displays accu-
rate understanding of 
the typical develop-
mental characteristics 
of the age group, as 
well as exceptions to 
the general patterns. 
Teacher's knowledge 
of how students learn 
is accurate and cur-
rent. Teacher applies 
this knowledge to the 
class as a whole and 
DISTINGUISHED 
In addition to accu-
rate knowledge of the 
typical developmental 
characteristics of the 
age group and excep-
tions to the general 
patterns, teacher dis-
plays knowledge of 
the extent to which 
individual students 
follow the general 
patterns. 
Teacher displays exten-
sive and subtle under-
standing of how stu-
dents learn and applies 
this knowledge to indi-
vidual students. 
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Knowledge of 
students' skills, 
knowledge, and 
language 
proficiency 
Knowledge of 
students* interests 
and 
cultural heritage 
Knowledge of 
students' 
special needs 
Teacher displays little or 
no knowledge of stu-
dents* skills, knowl-
edge, and language pro-
ficiency and does not 
indicate that such 
knowledge invaluable. 
Teacher displays little or 
no knowledge of stu-
dents* interests or cul-
tural heritage and does 
not indicate that such 
knowledge is valuable. 
Teacher displays little or 
no understanding of 
students* special learn-
ing or medical needs or 
why such knowledge's 
important. 
Teacher realizes the 
value of understand-
ing students* skills, 
knowledge, and lan-
guage proficiency but 
displays this knowl-
edge only for the class 
as a whole. 
Teacher recognizes 
the value of under-
standing students* in-
terests and cultural 
heritage but displays 
this knowledge only 
for the class as a 
whole. 
Teacher displays 
awareness of the im-
portance of knowing 
students* special 
learning or medical 
needs, but such 
knowledge may be in-
complete or inaccu-
rate. 
to groups of students. 
Teacher recognizes 
the value of under-
standing students' 
skills, knowledge, and 
language proficiency 
and displays this 
knowledge for groups 
of students. 
Teacher recognizes 
the value of under-
standing students* in-
terests a cultural heri-
tage and displays this 
knowledge for groups 
of students. 
Teacher is aware of 
students* special 
learning and medical 
needs. 
Teacher displays un-
derstanding of individ-
ual students* skills 
knowledge, and lan-
guage proficiency and 
has a strategy for main-
taining such informa-
tion. 
Teacher recognizes the 
value of understanding 
student's interests and 
cultural heritage and 
displays this knowl-
edge for individual stu-
dents. 
Teacher possesses in-
formation about each 
student's learning and 
medical needs; collect-
ing such information 
from a variety of 
sources. 
COMPONENT I c: SETTING INSTRUCTIONAL OUTCOMES 
Elements: Value, sequence and alignment • Clarity * Balance • Suitability for diverse learners 
ELEMENT 
Value, sequence, 
and alignment 
Clarity 
Balance 
L E V I 
UNSATISFACTORY 
Outcomes represent low 
expectations for stu-
dents and lack of rigor. 
They do not reflect im-
portant learning in the 
discipline or a connec-
tion to a sequence of 
learning. 
Outcomes are either not 
clear or are stated as ac-
tivities ties, not as stu-
dent learning. Outcomes 
do not permit viable 
methods of assessment. 
Outcomes reflect only 
one type of learning and 
only one discipline or 
strand. 
: L O F P E R F O R M S 
BASIC 
Outcomes represent 
moderately high expec-
tations and rigor. Some 
reflect important learn-
ing in the discipline and 
at least some connection 
to sequence of learning. 
Outcomes are only 
moderately clear or con-
sist of a combination of 
outcomes and activities. 
Some outcomes do not 
permit viable methods 
of assessment. 
Outcomes reflect sev-
eral types of learning, 
but teacher has made no 
attempt at coordination 
or integration. 
kNCE 
PROFICIENT 
Most outcomes repre-
sent high expectations 
and rigor and important 
learning in the disci-
pline. They are con-
nected to a sequence of 
learning. 
All the instructional 
outcomes are clear, 
written in the form of 
student learning. Most 
suggest viable methods 
of assessment. 
Outcomes reflect sev-
eral different types of 
learning and opportuni-
ties for coordination. 
DISTINGUISHED 
All outcomes represent 
high expectations and 
rigor and important 
learning in the disci-
pline. They are con-
nected to a sequence of 
learning both in the dis-
cipline and in related 
disciplines. 
All the outcomes are 
clearly written in the 
form of student learn-
ing, and permit viable 
methods of assessment. 
Where appropriate, out-
comes reflect several 
different types of learn-
ing and opportunities 
for both coordination 
Based on Danielson, Charlotte. Enhancing Professional Practice: A Framework for Teaching 2nd ed. (ASCD, 2007). 
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Suitability, for 
diverse learners 
Outcomes are not suit-
able for the class or are 
not based on any as-
sessment of student 
needs. 
Most of the outcomes 
are suitable for most of 
the students in the class 
based on global assess-
ments of student learn-
ing. 
Most of the outcomes 
are suitable for all stu-
dents in the class and 
are based on evidence 
of student proficiency. 
However, the needs of 
some individual stu-
dents may not be ac-
commodated. 
and integration. 
Outcomes are based on 
comprehensive assess-
ments of student learn-
ing and take into ac-
count the varying needs 
individual students or 
groups. 
COMPONENT 1 D: DEMONSTRATING KNOWLEDGE OF RESOURCES 
Elements: Resources for classroom use - Resources to extend content knowledge and pedagogy • Resources for students 
ELEMENT 
Resources for 
classroom use 
Resources to 
extend content 
knowledge and 
pedagogy 
Resources for 
students 
L E V E 
UNSATISFACTORY 
Teacher is unaware of 
resources for classroom 
use available through 
the school or district. 
Teacher is unaware of 
resources to enhance 
content and pedagogical 
knowledge available 
through the school or 
district. 
Teacher is unaware of 
resources for students 
available through the 
school or district. 
L O F P E R F O R M / * 
BASIC 
Teacher displays aware-
ness of resources avail-
able for classroom use 
through the school or 
district but no knowl-
edge of resources avail-
able more broadly. 
Teacher displays awareness 
of resources to enhance 
content and pedagogical 
knowledge available 
through the school or dis-
trict but no knowledge of 
resources available more 
broadly. 
Teacher displays aware-
ness of resources for 
students available 
through the school or 
district but no knowl-
edge of resources avail-
able more broadly. 
iNCE 
PROFICIENT 
Teacher displays aware-
ness of resources avail-
able for classroom use 
through the school or 
district and some fa-
miliarity with resources 
external to the school 
and on the Internet. 
Teacher displays aware-
ness of resources to en-
hance content and peda-
gogical knowledge avail-
able through the school 
or district and some fa-
miliarity with resources 
external to the school 
and on the Internet. 
Teacher displays aware-
ness of resources for 
students available 
through the school or 
district and some fa-
miliarity with resources 
external tithe school and 
on the Internet. 
DISTINGUISHED 
Teacher's knowledge of 
resources for classroom 
use is extensive, includ-
ing those available 
through the school or 
district, in the commu-
nity, through professional 
organizations and univer-
sities, and on the Inter-
net. 
Teacher's knowledge of 
resources to enhance 
content and pedagogical 
knowledge is extensive, 
including those avail-
able through the school 
or district, in the com-
munity, through profes-
sional organizations and 
universities, and on the 
Internet. 
Teacher's knowledge of 
resources for students 
is extensive, including 
those available through 
the school or district, in 
the community, and on 
the Internet. 
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COMPONENT 1 E: DESIGNING COHERENT INSTRUCTION 
Elements: Learning activities * Instructional materials and resources • Instructional groups * Lesson and unit structure 
L E V E L OF PERFORMANCE 
ELEMENT 
Learning activities 
Instructional 
materials and 
resources 
Instructional 
groups 
Lesson and unit 
structure 
UNSATISFACTORY 
Learning activities are 
not suitable to students 
or to instructional out-
comes and are not de-
signed to engage stu-
dents in active intellec-
tual activity. 
Materials and resources 
are not suitable for stu-
dents and do not sup-
port the instructional 
outcomes or engage 
students in meaningful 
learning. 
Instructional groups do 
not support the instruc-
tional outcomes and of-
fer no variety. 
The lesson or unit has 
no clearly defined struc-
ture, or the structure is 
chaotic. Activities do 
not follow an organized 
progression, and time 
allocations are unrealis-
tic. 
BASIC 
Only some of the learn-
ing activities are suit-
able to students or to 
the instructional out-
comes. Some represent 
a moderate cognitive 
challenge, but with no 
differentiation for dif-
ferent students. 
Some of the materials 
and resources are suit-
able to students, support 
the instructional out-
comes, and engage stu-
dents in meaningful 
learning. 
Instructional groups 
partially support the in-
structional outcomes, 
with an effort at provid-
ing some variety. 
The lesson or unit has a 
recognizable structure, 
although the structure is 
not uniformly main-
tained throughout. Pro-
gression of activities is 
uneven, with most time 
allocations reasonable. 
PROFICIENT 
All of the learning ac-
tivities are suitable to 
students or to the in-
structional outcomes, 
and most represent sig-
nificant cognitive chal-
lenge, with some differ-
entiation for different 
groups of students. 
All of the materials and 
resources are suitable to 
students, support the in-
structional outcomes, 
and are designed to en-
gage students in mean-
ingful learning. 
Instructional groups are 
varied as appropriate to 
the students and the dif-
ferent instructional out-
comes. 
The lesson or unit has a 
clearly defined structure 
around which activities 
are organized. Progres-
sion of activities is 
even, with reasonable 
time allocations. 
DISTINGUISHED 
Learning activities are 
highly suitable to di-
verse learners support 
the instructional out-
comes. They are all de-
signed to engage stu-
dents in high level cog-
nitive activity and are 
differentiated, as appro-
priate, for individual 
learners. 
All of the materials and 
resources are suitable to 
students, support the in-
structional outcomes, 
and are designed to en-
gage students in mean-
ingful learning. There is 
evidence of appropriate 
use of technology and 
of student participation 
in selecting or adapting 
materials. 
Instructional groups are 
varied as appropriate to 
the students and the dif-
ferent instructional out-
comes. There is evi-
dence of student choice 
in selecting the different 
patterns of instructional 
groups. 
The lesson's or unit's 
structure is clear and al-
lows for different path-
ways according to di-
verse student needs. 
The progression of ac-
tivities is highly coher-
ent. 
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COMPONENT 1 F: DESIGNING STUDENT ASSESSMENTS 
Elements: Congruence with instructional outcomes • Criteria and standards - Design of formative assessments • Use for planning 
ELEMENT 
Congruence with 
instructional 
outcomes 
Criteria and 
standards 
Design of formative 
assessments' 
Use for planning 
LEVEI 
UNSATISFACTORY 
Assessment procedures 
are not congruent with 
instructional outcomes. 
Proposed approach con-
tains no criteria or stan-
dards. 
Teacher has no plan to 
incorporate formative 
assessment in the lesson 
or unit. 
Teacher has no plans to 
use assessment results 
in designing future in-
struction. 
L OF PERFORM 
BASIC 
Some of the instruc-
tional outcomes are as-
sessed through the pro-
posed approach, but 
many are not. 
Assessment criteria and 
standards have been de-
veloped, but they are 
not clear. 
Approach to the use of 
formative assessment is 
rudimentary, including 
only some of the in-
structional outcomes. 
Teacher plans to use as-
sessment results to plan 
for future instruction for 
the class as a whole. 
ANCE 
PROFICIENT 
All the instructional 
outcomes are assessed 
through the approach to 
assessment; assessment 
methodologies may 
have been adapted for 
groups of students. 
Assessment criteria and 
standards are clear. 
Teacher has a well de-
veloped strategy to us-
ing formative assess-
ment and has designed 
particular approaches to 
be used. 
Teacher plans to use as-
sessment results to plan 
for future instruction for 
groups of students. 
DISTINGUISHED 
Proposed approach to 
assessment is fully 
aligned with the instruc-
tional outcomes in both 
content and process. 
Assessment methodolo-
gies have been adapted 
for individual students, 
as needed. 
Assessment criteria and 
standards are clear; 
there is evidence that 
the students contributed 
to their development. 
Approach to using for-
mative assessment is 
well designed and In-
cludes student as well 
as teacher use of the as-
sessment information. 
Teacher plans to use as-
sessment results to plan 
future instruction for 
individual students. 
DOMAIN 2: THE CLASSROOM ENVIRONMENT 
COMPONENT 2A: CREATING AN ENVIRONMENT OF RESPECT AND RAPPORT 
Elements: Teacher interaction with students • Student interactions with other students 
ELEMENT 
Teacher interaction 
with students 
Student interactions 
with other students 
L E V I 
UNSATISFACTORY 
Teacher interaction with 
at least some students is 
negative, demeaning, 
sarcastic, or inappropri-
ate to the age or culture 
of the students. Stu-
dents exhibit disrespect 
for the teacher. 
Student interactions are 
characterized by con-
flict, sarcasm, or put-
downs. 
:L O F P E R F O R M S 
BASIC 
Teacher student interac-
tions are generally ap-
propriate but may re-
flect occasional incon-
sistencies, favoritism, or 
disregard for students' 
cultures. Students ex-
hibit only minimal re-
spect for the teacher. 
Students do not demon-
strate disrespect for one 
another. 
L N C E 
PROFICffiNT 
Teacher student interac-
tions are friendly and 
demonstrate general 
caring and respect. Such 
interactions are appro-
priate to the age and 
cultures of the students. 
Students exhibit respect 
for the teacher. 
Student interactions are 
generally polite and re-
spectful. 
DISTINGUISHED 
Teacher interactions 
with students reflect 
genuine respect and car-
ing for individuals as 
well as groups of stu-
dents. Students appear 
to trust the teacher with 
sensitive information. 
Students demonstrate 
genuine caring for one 
another and monitor 
one another's treatment 
of peers, correcting 
class mates respectfully 
when needed. 
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COMPONENT 2 B : ESTABLISHING A CULTURE OF LEARNING 
Elements: Importance of the content • Expectations for learning and achievement • Student pride in work 
ELEMENT 
Importance of the 
content 
Expectations for 
learning and 
achievement 
Student pride in 
work 
L E V I 
UNSATISFACTORY 
Teacher or students 
convey a negative atti-
tude toward the content, 
suggesting that it is not 
important or has been 
mandated by others. 
Instructional outcomes, 
activities and assign-
ments, and class room 
interactions convey low 
expectations for at least 
some students. 
Students demonstrate 
little or no pride in their 
work. They seem to be 
motivated by the desire 
to complete a task 
rather than to do high 
quality work. 
,L O F P E R F O R M A N C E 
BASIC 
Teacher communicates 
importance of the work 
but with little convic-
tion and only mini mal 
apparent buy in by the 
students. 
Instructional outcomes, 
activities and assign-
ments, and classroom 
PROFICIENT 
Teacher conveys genu-
ine enthusiasm for the 
content, and students 
demonstrate consistent 
commitment to its 
value. 
Instructional outcomes, 
activities and assign-
ments, and class room 
interactions convey interactions convey 
only modest expecta-
tions for student learn-
ing and achievement. 
Students minimally ac-
cept the responsibility 
to do good work but In-
vest little of their en-
ergy into its quality. 
high expectations for 
most students. 
Students accept the 
teacher's insistence on 
work of high quality 
and demonstrate pride 
in that work. 
DISTINGUISHED 
Students demonstrate 
through their active par-
ticipation, curiosity, and 
taking initiative that 
they value the impor-
tance of the content. 
Instructional outcomes, 
activities and assign-
ments', and classroom 
interactions convey 
high expectations for all 
students. Students ap-
pear to have internal-
ized these expectations. 
Students demonstrate 
attention to detail and 
take obvious pride in 
their work, Initiating 
improve menu in it by, 
for example, revising 
drafts on their own or 
helping peers. 
COMPONENT 2 C : MANAGING CLASSROOM PROCEDURES 
Elements: Management of instructional groups • Management of transitions •_; Management of materials and supplies • 
Performance of non-instructional duties • Supervision of volunteers and paraprofessionals 
L E V E L O F P E R F O R M A N C E 
ELEMENT 
Management of 
instructional groups 
Management of 
transitions 
Management of 
materials and 
supplies 
Performance of 
non-instructional du-
ties 
UNSATISFACTORY 
Students not working 
with the teacher are not 
productively engaged in 
learning. 
Transitions are chaotic, 
with much time lost be-
tween activities or les-
son segments. 
Materials and supplies 
are handled ineffi-
ciently, resulting in sig-
nificant loss of instruc-
tional time. 
Considerable instruc-
tional time is lost in 
performing non-
instructional duties. 
BASIC 
Students in only some 
groups are productively 
engaged in learning 
while unsupervised by 
the teacher. 
Only some transitions 
are efficient, resulting 
in some loss of instruc-
tional time. 
Routines for handling 
materials and supplies 
function moderately 
well, but with some loss 
of instructional time. 
Systems for performing 
non-instructional duties 
are only fairly efficient, 
resulting in some loss of 
instructional time. 
PROFICIENT 
Small group work is 
well organized, and 
most students are pro-
ductively engaged in 
learning while unsuper-
vised by the teacher. 
Transitions occur 
smoothly, with little 
loss of instructional 
time. 
Routines for handling 
materials and supplies 
occur smoothly, with 
little loss of instruc-
tional time. 
Efficient systems for 
performing non-
instructional duties are 
in place, resulting in 
minimal loss of instruc-
tional time. 
DISTINGUISHED 
Small group work is 
well organized, and stu-
dents are productively 
engaged at all times, 
with students assuming 
responsibility for pro-
ductivity. 
Transitions are seam-
less, with students as-
suming responsibility in 
ensuring their efficient 
operation. 
Routines for handling 
materials and supplies 
are seamless, with stu-
dents assuming some 
responsibility for 
smooth operation. 
Systems for performing 
non-instructional duties 
are well established, 
with students assuming 
considerable responsi-
bility for efficient op-
eration. 
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1 Supervision of 
volunteers and para-
1 professionals 
Volunteers and parapro-
fessionals have no 
clearly defined duties 
and are idle most of the 
time. 
Volunteers and parapro-
fessionals are produc-
tively engaged during 
portions of class time 
but require frequent su-
pervision. 
Volunteers and parapro-
fessionals are produc-
tively and independ-
ently engaged during 
the entire class. 
Volunteers and parapro-
fessionals make a sub-
stantive contribution to 
the classroom environ-
ment. 
COMPONENT 2D: MANAGING STUDENT BEHAVIOR 
Elements: Expectations • Monitoring of student behavior - Response to student misbehavior 
L E V E L OF PERFORMANCE 
ELEMENT 
Expectations 
Monitoring of 
student 
behavior 
Response to student 
misbehavior 
UNSATISFACTORY 
No standards of conduct 
appear to have been es-
tablished, or students 
are confused as to what 
the standards are. 
Student behavior is not 
monitored, and teacher 
is unaware of what the 
students are doing. 
Teacher does not re-
spond to misbehavior, 
or the response is in-
consistent, is overly re-
pressive, or does not re-
spect the student's dig-
nity. 
BASIC 
Standards of conduct 
appear to have been es-
tablished, and most stu-
dents seem to under 
stand them. 
Teacher is generally 
aware of student behav-
ior but may miss the ac-
tivities of some stu-
dents. 
Teacher attempts to re-
spond to student misbe-
havior but with uneven 
results, or there are no 
major infractions of the 
rules. 
PROFICIENT 
Standards of conduct 
are clear to all students. 
Teacher is alert to stu-
dent behavior at all 
times. 
Teacher response to 
misbehavior is appro-
priate and successful 
and respects the stu-
dent's dignity, or stu-
dent behavior is gener-
ally appropriate. 
DISTINGUISHED 
Standards of conduct 
are clear to all students 
and appear to have been 
developed with student 
participation. 
Monitoring by teacher 
is subtle and preventive. 
Students monitor their 
own and their peers' 
behavior, correcting one 
another respectfully. 
Teacher response to 
misbehavior is highly 
effective and sensitive 
to students' individual 
needs, or student behav-
ior is entirely appropri-
ate. 
COMPONENT 2E: ORGANIZING PHYSICAL SPACE 
Elements: Safety and accessibility • Arrangement of furniture and use of physical resources 
ELEMENT 
Safety and 
accessibility 
Arrangement of 
furniture and use of 
physical resources 
LEVEI 
UNSATISFACTORY 
The classroom is un-
safe, or learning is not 
accessible to some stu-
dents. 
The furniture arrange-
ment hinders the learn-
ing activities, or the 
teacher makes poor use 
of physical resources. 
L OF PERFORM 
BASIC 
The classroom is safe, 
and at least essential 
learning is accessible to 
most students. 
Teacher uses physical 
resources adequately. 
The furniture may be 
adjusted for a lesson, 
but with limited effec-
tiveness. 
A N C E 
PROFICIENT 
The classroom is safe, 
and learning is equally 
accessible to all stu-
dents. 
Teacher uses physical 
resources skillfully, and 
the furniture arrange-
ment is a resource for 
learning activities. 
DISTINGUISHED 
The classroom is safe, 
and students themselves 
ensure that all learning 
is equally accessible to 
all students. 
Both teacher and stu-
dents use physical re-
sources easily and skill-
fully, and students ad-
just the furniture to ad-
vance their learning. 
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DOMAIN 3: INSTRUCTION 
COMPONENT 3A: COMMUNICATING WITH STUDENTS 
Elements: Expectations for learning • Directions and procedures * Explanations of content • Use of oral and written language 
L E V E L O F P E R F O R M A N C E 
ELEMENT 
Expectations for 
learning 
Directions and 
procedures 
Explanations of 
content 
Use of oral and 
written language 
UNSATISFACTORY 
Teacher's purpose in a 
lesson or unit is unclear 
to students. 
Teacher's directions 
and procedures are con-
fusing to students. 
Teacher's explanation 
of the content is unclear 
or confusing or uses in-
appropriate language. 
Teacher's spoken lan-
guage is inaudible, or 
written language is il-
legible. Spoken or writ-
ten language contains 
errors of gram mar or 
syntax. Vocabulary may 
be inappropriate, vague, 
or used incorrectly, 
leaving students con-
fused. 
BASIC 
Teacher attempts to ex-
plain the instructional 
purpose, with limited 
success. 
Teacher's directions 
and procedures are 
clarified after initial 
student confusion. 
Teacher's explanation 
of the content is un-
even; some is done 
skillfully, but other por-
tions are difficult to fol-
low. 
Teacher's spoken lan-
guage is audible, and 
written language is 
legible. Both are used 
correctly and conform 
to standard English. 
Vocabulary is correct 
but limited or is not ap-
propriate to the stu-
dents' ages or back-
grounds. 
PROFICIENT 
Teacher's purpose for 
the les son or unit is 
clear, including where it 
is situated within 
broader learning, 
Teacher's directions 
and procedures are clear 
to students. 
Teacher's explanation 
of content is appropriate 
and connects with stu-
dents' knowledge and 
experience. 
Teacher's spoken and 
written language is clear 
and correct and con-
forms to standard Eng-
lish. Vocabulary is ap-
propriate to the stu-
dents' ages and inter-
ests. 
DISTINGUISHED 
Teacher makes the pur-
pose of the lesson or 
unit clear, including, 
where it is situated 
within broader learning, 
linking that purpose to 
student interests. 
Teacher's directions 
and procedures are clear 
to students and antici-
pate possible student 
misunderstanding. 
Teacher's explanation 
of content is imagina-
tive and connects with 
students' knowledge 
and experience. Stu-
dents contribute to ex-
plaining concepts to 
their peers. 
Teacher's spoken and 
written language is cor-
rect and conforms to 
standard English. It is 
also expressive, with 
well chosen vocabulary 
that enriches the lesson. 
Teacher finds opportu-
nities to extend stu-
dents' vocabularies. 
COMPONENT 3B: USING QUESTIONING AND DISCUSSION TECHNIQUES 
Elements: Quality of questions - Discussion techniques - Student panic i pat ion 
ELEMENT 
Quality of 
questions 
Discussion 
techniques 
L E V I 
UNSATISFACTORY 
Teacher's questions are 
virtually all of poor 
quality, with low cogni-
tive challenge and sin-
gle correct responses, 
and they are asked in 
rapid succession. 
Interaction between 
teacher and students is 
predominantly recita-
tion style, with the 
teacher mediating all 
,L O F P E R F O R M S 
BASIC 
Teacher's questions are 
a combination of low 
and high quality, posed 
in rapid succession. 
Only some invite a 
thoughtful response. 
Teacher makes some at-
tempt to engage stu-
dents in genuine discus-
sion rather than recita-
tion, with uneven re-
kNCE 
PROFICIENT 
Most of the teacher's 
questions are of high 
quality. Adequate time 
is provided for students 
to respond. 
Teacher creates a genu-
ine discussion among 
students, stepping aside 
when appropriate. 
DISTINGUISHED 
Teacher's questions are 
of uniformly high qual-
ity, with adequate time 
for students to respond. 
Students formulate 
many questions. 
Students assume con-
siderable responsibility 
for the success of the 
discussion, initiating 
topics and making un-
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questions and answers. suits. solicited contributions. 
Student 
participation 
A few students domi-
nate the discussion. 
Teacher attempts to en-
gage all students in the 
discussion, but with 
only limited success. 
Teacher successfully 
engages all students in 
the discussion. 
Students themselves en-
sure that all voices are 
heard in the discussion. 
COMPONENT 3C: ENGAGING STUDENTS IN LEARNING 
Elements: Activities and assignments • Grouping of students • Instructional materials and resources • Structure and pacing 
ELEMENT 
Activities and 
assignments 
Grouping of 
students 
Instructional 
materials and 
resources 
Structure and 
pacing 
L E V E L O F P E R F O R M A N C E 
UNSATISFACTORY 
Activities and assign-
ments are inappropriate 
for students' age or 
background. Students 
are not mentally en-
gaged in them. 
Instructional groups are 
inappropriate to the 
students or to the in-
structional outcomes. 
Instructional materials 
and resources are un-
suitable to the instruc-
tional purposes or do 
not engage students 
mentally. 
The lesson has no 
clearly defined struc-
ture, or the pace of the 
lesson is too slow or 
rushed, or both. 
BASIC 
Activities and assign-
ments are appropriate to 
some students and en-
gage them mentally, but 
others are not engaged. 
PROFICIENT 
Most activities and as-
signments are appropri-
ate to students, and al-
most all students are 
cognitively engaged in 
exploring content. 
; 
Instructional groups are 
only partially appropri-
ate to the students or 
only moderately suc-
cessful in advancing the 
instructional out comes 
of the lesson. 
Instructional materials 
and resources are only 
partially suitable to the 
instructional purposes, 
or students are only par-
tially mentally engaged 
with them. 
The lesson has a recog-
nizable structure, al-
though it is not uni-
formly maintained 
throughout the lesson. 
Pacing of the lesson is 
inconsistent. 
Instructional groups are 
productive and fully 
appropriate to the stu-
dents or to the instruc-
tional purposes of the 
lesson. 
Instructional materials 
and resources are suit-
able to the instructional 
purposes and engage 
students mentally. 
The lesson has a clearly 
defined structure 
around which the activi-
ties are organized. Pac-
ing of the lesson is gen-
erally appropriate. 
DISTINGUISHED 
All students are cogni-
tively engaged in the 
activities and assign-
ments in their explora-
tion of content. Stu-
dents initiate or adapt 
activities and projects to 
enhance their under-
standing. 
Instructional groups are 
productive and fully 
appropriate to the stu-
dents or to the instruc-
tional purposes of the 
lesson. Students take 
the initiative to influ-
ence the formation or 
adjustment of instruc-
tional groups. 
Instructional materials 
and resources are suit-
able to the Instructional 
purposes and engage 
students mentally. Stu-
dents initiate the choice, 
adaptation, or creation 
of materials to enhance 
their learning. 
The lesson's structure is 
highly coherent, allow-
ing for reflection and 
closure. Pacing of the 
lesson is appropriate for 
all students. 
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COMPONENT 3D: USING ASSESSMENT IN INSTRUCTION 
Elements: Assessment criteria • Monitoring of student learning, • Feedback to students •' Student self-assessment and monitoring of progress 
L E V E L O F P E R F O R M A N C E 
ELEMENT 
Assessment criteria 
Monitoring of 
student learning 
Feedback to 
students 
Student self 
assessment and 
monitoring of 
progress 
UNSATISFACTORY 
Students are not aware 
of the criteria and per-
formance standards by 
which their work will 
be evaluated. 
Teacher does not moni-
tor student learning in 
the curriculum. 
Teacher's feedback to 
students is of poor qual-
ity and not provided In 
a timely manner. 
Students do not engage 
in self-assessment or 
monitoring of progress. 
BASIC 
Students know some of 
the criteria and per-
formance standards by 
which their work will 
be evaluated. 
Teacher monitors the 
progress of the class as 
a whole but elicits no 
diagnostic information. 
Teacher's feedback to 
students is uneven, and 
its timeliness is incon-
sistent. 
Students occasionally 
assess the quality of 
their own work against 
the assessment criteria 
and performance stan-
dards. 
PROFICIENT 
Students are fully aware 
of the criteria and per-
formance standards by 
which their work will 
be evaluated. 
Teacher monitors the 
progress of groups of 
students in the curricu-
lum, making limited use 
of diagnostic prompts to 
elicit information. 
Teacher's feedback to 
students is timely and of 
consistently high qual-
ity. 
Students frequently as-
sess and monitor the 
quality of their own 
work against the as-
sessment criteria and 
performance standards. 
DISTINGUISHED 
Students are fully aware 
of the criteria and per-
formance standards by 
which their work will 
be evaluated and have 
contributed to the de-
velopment of the crite-
ria. 
Teacher actively and 
systematically elicits di-
agnostic information 
from individual students 
regarding their under-
standing and monitors 
the progress of individ-
ual students. 
Teacher's feedback to 
students is timely and of 
consistently high qual-
ity, and students make 
use of the feedback in 
their learning. 
Students not only fre-
quently assess and 
monitor the quality of 
their own work against 
the assessment criteria 
and performance stan-
dards but also make ac-
tive use of that informa-
tion in their learning. 
COMPONENT 3E: DEMONSTRATING FLEXIBILITY AND RESPONSIVENESS 
Elements: Lesson adjustment - Response to students • Persistence 
ELEMENT 
Lesson adjustment 
Response to stu-
dents 
Persistence 
L E V E 
UNSATISFACTORY 
Teacher adheres rigidly 
to an instructional plan, 
even when a change is 
clearly needed. 
Teacher ignores or 
brushes aside students' 
questions or interests. 
When a student has dif-
ficulty learning, the 
teacher either gives up 
or blames the student or 
the student's home en-
vironment 
,L O F P E R F O R M S 
BASIC 
Teacher attempts to ad-
just a lesson when 
needed, with only par-
tially successful results. 
Teacher attempts to ac-
commodate students' 
questions or interests, 
although the pacing of 
the lesson is disrupted. 
Teacher accepts respon-
sibility for the success 
of all students but has 
only a limited repertoire 
of instructional strate-
gies to draw on. 
L N C E 
PROFICIENT 
Teacher makes a minor 
adjustment to a lesson, 
and the adjustment oc-
curs smoothly. 
Teacher successfully 
accommodates students' 
questions or interests. 
Teacher persists In 
seeking approaches for 
students who have diffi-
culty learning, drawing 
on a broad repertoire of 
strategies. 
DISTINGUISHED 
Teacher successfully 
makes a major adjust-
ment to a lesson when 
needed. 
Teacher seizes a major 
opportunity to enhance 
learning, building on 
student interests or a 
spontaneous event. 
Teacher persists in 
seeking effective ap-
proaches for students 
who need help, using an 
extensive repertoire of 
strategies and soliciting 
additional resources 
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I ~ J from the school. 
DOMAIN 4: PROFESSIONAL RESPONSILITDES 
COMPONENT.4A: REFLECTING ON TEACHING 
Elements: Accuracy • Use in future teaching 
L E V E L OF P E R F O R M A N C E 
ELEMENT 
Accuracy 
Use in future teach-
ing 
UNSATISFACTORY 
Teacher does not know 
whether a lesson was 
effective or achieved its 
instructional outcomes, 
or teacher profoundly 
misjudges the success 
of a lesson. 
Teacher has no sugges-
tions for how a lesson 
could be improved an-
other time the lesson is 
taught. 
BASIC 
Teacher has a generally 
accurate impression of a 
lesson's effectiveness 
and the extent to which 
instructional outcomes 
were met. 
Teacher makes general 
suggestions about how 
a lesson could be im-
proved another time the 
lesson is taught. 
PROFICIENT 
Teacher makes an accu-
rate assessment of a les-
son's effectiveness and 
the extent to which it 
achieved its instruc-
tional outcomes and can 
cite general references 
to support the judg-
ment. 
Teacher makes a few 
specific suggestions of 
what could be tried an-
other time the lesson is 
taught. 
DISTINGUISHED 
Teacher makes a 
thoughtful and accurate 
assessment of a lesson's 
effectiveness and the 
extent to which it 
achieved its instruc-
tional outcomes, citing 
many specific examples 
from the lesson and 
within the relative 
strength of each. 
Drawing on an exten-
sive repertoire of skills, 
teacher offers specific 
alternative actions, 
complete with the prob-
able success of different 
courses of action. 
COMPONENT 4B: MAINTAINING ACCURATE RECORDS 
Elements: Student completion of assignments • Student progress in learning • Non-instructional records 
ELEMENT 
Student completion 
of 
assignments 
Student progress in 
learning 
Non-instructional 
records 
L E V E L O F P E R F O R M A N C E 
UNSATISFACTORY 
Teacher's system for 
maintaining information 
on student completion 
of assignments is in dis-
array. 
Teacher has no system 
for maintaining infor-
mation on student pro-
gress in learning, or the 
system is in disarray. 
Teacher's records for 
non-instructional activi-
ties are in disarray, re-
sulting in errors and 
confusion. 
BASIC 
Teacher's system for 
maintaining information 
on student completion 
of assignments is rudi-
mentary and only par-
tially effective. 
Teacher's system for 
maintaining information 
on student progress in 
learning is rudimentary 
and only partially effec-
tive. 
PROFICTENT 
Teacher's system for 
maintaining information 
on student completion 
of assignments is fully 
effective. 
Teacher's system for 
maintaining information 
on student progress in 
learning is fully effec-
tive. 
Teacher's records for 
non-instructional activi-
ties are adequate, but 
they require frequent 
monitoring to avoid er-
rors. 
Teacher's system for 
maintaining information 
on non-instructional ac-
tivities is fully effective. 
DISTINGUISHED 
Teacher's system for 
maintaining information 
on student completion 
of assignments is fully 
effective. Students par-
ticipate in maintaining 
the records. 
Teacher's system for 
maintaining information 
on student progress in 
learning is fully effec-
tive. Students contribute 
information and partici-
pate in interpreting the 
records. 
Teacher's system for 
maintaining information 
on non-instructional ac-
tivities is highly effec-
tive, and students con-
tribute to its mainte-
nance. 
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COMPONENT 4C: COMMUNICATING WITH FAMILIES 
Elements: Information about the instructional program • Information about individual students • Engagement of families in the instnictional program 
ELEMENT 
Information about 
the instructional 
program 
Information about 
individual students 
Engagement of fami-
lies in the instruc-
tional 
program 
L E V I 
UNSATISFACTORY 
Teacher provides little 
or no information about 
the instructional pro-
gram to families. 
Teacher provides mini-
mal information to 
families about individ-
ual students, or the 
communication is inap-
propriate to the cultures 
of the families. Teacher 
does not respond, or re-
sponds insensitively, to 
family concerns about 
students. 
Teacher makes no at-
tempt to engage fami-
lies in the instructional 
program, or such efforts 
are inappropriate. 
;L O F P E R F O R M / 
BASIC 
Teacher participates in 
the school's activities 
for family communica-
tion but offers little ad-
ditional information. 
Teacher adheres to the 
school's required pro-
cedures for communi-
cating with families. 
Responses to family 
concerns are minimal or 
may reflect occasional 
insensitivity to cultural 
norms. 
Teacher makes modest 
and partially successful 
attempts to engage 
families in the instruc-
tional program. 
L N C E 
PROFICIENT 
Teacher provides fre-
quent information to 
families, as appropriate, 
about the instructional 
program. 
Teacher communicates 
with families about stu-
dents* progress on a 
regular basis, respecting 
cultural norms, and is 
available as needed to 
respond to family con-
cerns. 
Teacher's efforts to en-
gage families in the in-
structional program are 
frequent and successful. 
DISTINGUISHED 
Teacher provides fre-
quent information to 
families, as appropriate, 
about the instructional 
program. Students par-
ticipate in pre paring 
materials for their fami-
lies. 
Teacher provides in-
formation to families 
frequently on student 
progress, with students 
contributing to the de-
sign of the system. Re-
sponse to family con-
cerns is handled with 
great professional and 
cultural sensitivity. 
Teacher's efforts to en-
gage families in the in-
structional program are 
frequent and successful. 
Students contribute 
ideas for projects that 
could be enhanced by 
family participation. 
COMPONENT 4D: PARTICIPATING IN A PROFESSIONAL COMMUNITY 
Elements: Relationships wilh colleagues • Involvement in a culture of professional inquiry -'Service to the school • Participation in school and district projects 
ELEMENT 
Relationships with 
colleagues 
Involvement in a cul-
ture of professional 
inquiry 
Service to tbe school 
L E V I 
UNSATISFACTORY 
Teacher's relationships 
with colleagues are 
negative or self-serving. 
Teacher avoids partici-
pation in a culture of 
inquiry, resisting oppor-
tunities to become in-
volved. 
Teacher avoids becom-
ing involved in school 
events. 
,L O F P E R F O R M ; 
BASIC 
Teacher maintains cor-
dial relationships with 
colleagues to fulfill du-
ties that the school or 
district requires. 
Teacher becomes in-
volved in the school's 
culture of inquiry when 
invited to do so. 
Teacher participates in 
school events when 
specifically asked. 
^NCE 
PROFICIENT 
Relationships with col-
leagues are character-
ized by mutual support 
and cooperation. 
Teacher actively par-
ticipates in a culture of 
professional inquiry. 
Teacher volunteers to 
participate in school 
events, making a sub-
stantial contribution. 
DISTINGUISHED 
Relationships with col-
leagues are character-
ized by mutual support 
and cooperation. 
Teacher takes initiative 
in assuming leadership 
among the faculty. 
Teacher takes a leader-
ship role in promoting a 
culture of professional 
inquiry, 
Teacher volunteers to 
participate in school 
events, making a sub-
stantial contribution, 
and assumes a leader-
ship role in at least one 
aspect of school life. 
Based on Danielson, Charlotte. Enhancing Professional Practice: A Framework for Teaching 2nd ed. (ASCD, 2007). 
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DANIELSON'S FRAMEWORKS FOR PROFESSIONAL PRACTICE 
Participation in 
school and district 
projects 
Teacher avoids becom-
ing involved in school 
and district projects. 
— — - - • • — — . — — -
Teacher participates in 
school and district pro-
jects when specifically 
asked. 
Teacher volunteers to 
participate in school 
and district projects, 
making a substantial 
contribution. 
Teacher volunteers to 
participate in school 
and district projects, 
making a substantial 
contribution, and as-
sumes a leadership role 
in a major school or dis-
trict project. 
COMPONENT 4E: GROWING AND DEVELOPING PROFESSIONALLY 
Elements: Enhancement of content knowledge and pedagogical skill • Receptivity to feedback from colleagues, • Service to the profession 
ELEMENT 
Enhancement of 
content knowledge 
and 
pedagogical skill 
Receptivity to 
feedback from 
colleagues' 
Service to the 
profession 
L E V I 
UNSATISFACTORY 
Teacher engages in no 
professional develop-
ment activities to en-
hance knowledge or 
skill. 
Teacher resists feedback 
on teaching perform-
ance from either super-
visors or more experi-
enced colleagues. 
Teacher makes no effort 
to share knowledge 
with others or to assume 
professional responsi-
bilities. 
L O F P E R F O R M ; 
BASIC 
Teacher participates in 
professional activities to 
a limited extent when 
they are convenient. 
Teacher accepts, with 
some reluctance, feed-
back on teaching per-
formance from both su-
per visors and profes-
sional colleagues. 
Teacher finds limited 
ways to contribute to 
the profession. 
kNCE 
PROFICIENT 
Teacher seeks out op-
portunities for profes-
sional development to 
enhance content knowl-
edge and pedagogical 
skill. 
Teacher welcomes 
feedback from col-
leagues when made by 
supervisors or when 
opportunities arise 
through professional 
collaboration. 
Teacher participates ac-
tively in assisting other 
educators. 
DISTINGUISHED 
Teacher seeks out op-
portunities for profes-
sional development and 
makes a systematic ef-
fort to conduct action 
research. 
Teacher seeks out feed-
back on teaching from 
both supervisors and 
colleagues. 
Teacher initiates impor-
tant activities to con-
tribute to the profes-
sion. 
COMPONENT 4F: SHOWING PROFESSIONALISM 
Elements: Integrity and ethical conduct * Service to students * Advocacy * Decision making ' Compliance with school and district regulabons 
ELEMENT 
Integrity and 
ethical conduct 
Service to students 
Advocacy 
L E V I 
UNSATISFACTORY 
Teacher displays dis-
honesty in interactions 
with colleagues, stu-
dents, and the public. 
Teacher is not alert to 
students* needs. 
Teacher contributes to 
school practices that re-
sult in some students 
being ill served by the 
school. 
,L O F P E R F O R M ; 
BASIC 
Teacher is honest in in-
teractions with col-
leagues, students, and 
the public. 
Teacher's attempts to 
serve students are in-
consistent. 
Teacher does not know-
ingly contribute to some 
students being ill served 
by the school. 
tNCE 
PROFICIENT 
Teacher displays high 
standards of honesty, 
integrity, and confiden-
tiality in interactions 
with colleagues, stu-
dents, and the public. 
Teacher is active in 
serving students. 
Teacher works to ensure 
that all students receive 
a fair opportunity to 
succeed. 
DISTINGUISHED 
Teacher can be counted 
on to hold the highest 
standards of honesty, 
integrity, and confi-
dentiality and takes a 
leader ship role with 
colleagues. 
Teacher is highly proac-
tive in serving students, 
seeking out resources 
when needed. 
Teacher makes a con-
certed effort to chal-
lenge negative attitudes 
or practices to ensure 
that all students, par-
ticularly those tradition-
ally underserved, are 
honored in the school. 
Based on Danielson, Charlotte. Enhancing Professional Practice: A Framework for Teaching 2nd ed. (ASCD, 2007). 
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DANBELSON'S FRAMEWORKS FOR PROFESSIONAL PRACTICE 
Decision making 
Compliance with 
school and district 
regulations 
Teacher makes deci-
sions and recommenda-
tions based on self-
serving interests. 
Teacher does not com-
ply with school and dis-
trict regulations. 
Teacher's decisions and 
recommendations are 
based on limited though 
genuinely professional 
considerations. 
Teacher complies mini-
mally with school and 
district regulations, do-
ing just enough to get 
by. 
Teacher maintains an 
open mind and partici-
pates in team or de-
partmental decision 
making, 
Teacher complies fully 
with school and district 
regulations. 
Teacher takes a leader-
ship role in team or de-
partmental decision 
making and helps en-
sure that such decisions 
are based on the highest 
professional standards. 
Teacher complies fully 
with school and district 
regulations, taking a 
leadership role with col-
leagues. 
Based on Danielson, Charlotte. Enhancing Professional Practice: A Framework for Teaching 2nd ed. (ASCD, 2007). 
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APPENDIX J 
2007-2011—SALARY SCHEDULE-TEACHING ASSISTANT 
Step 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 1 
11 
12 
13 
141 
15 
16 
17 
18 
19l 
20 
21 
22 
23 
24 
2009-2010 
17,403 
17,743 
18,090 
18,443 
18,830 
19,216 
19,602 
19,989 
20,376 
r 20,774 
21,143 
21,509 
19,609 
22,245 
22,612 
22,981 
23,348 
23,715 
23,991 
24,269 
24,765 
25,456 
26,146 
26,837 
_JtepJ 
1 
2 
3l 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
r 14 
15 
16 
h
 17 
18 
19 
20 
21 
22 
23 
24 
2010-2011 
17,803 
18,151 
18,506 
rT8368 
19,236 
19,640 
20,042 
20,445 
20,848 
21,252 
21,667 
22,052 
22,434 
20,452 
23,202 
23,584 
23,969 
24,352 
24,735 
25,022 
25,312 
25,830 
26,551 
27,271 
Step 
1 
T 
3 
4 
5 
1 6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
2007-2008 
16,629 
16,954 
17,310 
17,664 
18,019 
18,375 
18,730 
19,096 
19,435 
19,772 
18,025 
20,449 
20,786 
21,125 
1
 21,463 
21,800 
22,053 
22,309 
22,766 
23,401 
24,035 
24,670 
25,315 
25,960 
Step 
1 
~v 
3 
_ ^ 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
2008-2009 
rT^oTT 
17,344 
17,683 
18,054 
18,424 
18,794 
19,165 
19,536 
19,917 
20,271 
20,622 
18,800 
21,328 
21,680 
22,033 
22,386 
22,737 
23,001 
23,268 
23,744 
24,407 
25,068 
25,731 
26,403 
Salary Schedule-Teaching Assistant 
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2007-2011—SALARY SCHEDULE-TEACHERS 
2007-2008 2008-2009 
STEP 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
BA 
33,258 
33,908 
34,619 
35,328 
36,039 
36,749 
37,459 
38,193 
38,871 
39,545 
40,222 
40,898 
41,573 
42,249 
42,925 
43,599 
44,105 
44,617 
45,531 
46,800 
48,070 
49,340 
50,629 
51,919 
53,210 
54,502 
55,789 
57,099 
58,408 
59,720 
61,029 
62,340 
63,670 
64,997 
66,325 
67,655 
68,988 
70,336 
MA 
35,777 
36,477 
37,188 
37,902 
38,613 
39,326 
40,038 
40,774 
41,451 
42,130 
42,804 
43,481 
44,156 
44,831 
457507 
46,184 
46,689 
47,199 
48,310 
49,579 
50,850 
52,122 
53,411 
54,700 
55,990 
57,281 
58,569 
59,879 
61,189 
62,500 
63,810 
65,120 
66,450 
67,777 
69,108 
70,438 
71,767 
73,117 
MA+30 
37,576 
38,310 
39,026 
39,741 
40,457 
41,172 
41,886 
42,628 
43,306 
43,984 
44,662 
45,336 
46,011 
46,688 
47,361 
48,040 
48,544 
49,054 
50,127 
51,397 
52,667 
MA+60 
40,102 
40,886 
41,602 
42,318 
43,034 
43,750 
44,466 
45,211 
45,888 
46,565 
47,241 
47,914 
48,590 
49,267 
49,942 
50,617 
51,126 
51,635 
52,706 
53,976 
55,246 
53,9371 56,518 
55,227 
56,518 
57,806 
59,094 
60,386 
61,698 
63,003 
64,316 
66,022 
67,332 
68,662 
69,986 
71,319 
72,650 
73,981 
75,331 
57,806 
59,094 
60,386 
61,675 
62,967 
64,274 
65,586 
66,895 
68,601 
69,910 
71,240 
72,571 
73,900 
75,230 
76,558 
77,908 
STEP 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
BA 
34,023 
34,688 
35,366 
36,108 
36,848 
37,588 
38,329 
39,070 
39,835 
40,542 
41,246 
41,952 
42,657 
43,361 
44,065 
44,770 
45,474 
46,002 
46,536 
47,489 
48,813 
50,137 
51,462 
52,806 
54,152 
55,498 
56,846 
58,188 
59,554 
60,920 
62,288 
63,653 
__65,m 
66,408 
67,791 
69,177 
70,564 
71,955 
MA 
36,600 
37,315 
38,045 
38,787 
39,531 
40,273 
41,017 
41,759 
42,527 
43,233 
43,941 
44,644 
45,350 
46,055 
46,759 
47,464 
48,170 
48,696 
49,228 
50,387 
51,711 
53,037 
54,363 
55,708 
57,052 
58,398 
59,744 
61,087 
62,453 
63,820 
65,187 
66,554 
67,920 
69,307 
70,692 
72,080 
73,467 
74,853 
MA+30 
38,440 
39,192 
39,958 
40,704 
41,450 
42,197 
42,943 
43,687 
44,461 
45,169 
45,876 
46,583 
47,286 
47,989 
^48,695 
49,397 
50,105 
50,632 
51,164 
52,282 
53,607 
54,932 
56,256 
57,602 
58,948 
60,292 
61,635 
62,982 
64,351 
65,713 
67,081 
68,861 
70,227 
71,614 
72,999 
74,386 
75,774 
77,162 
MA+60 
41,024 
41,826 
42,644 
43,391 
44,137 
44,885 
45,631 
46,378 
47,155 
47,861 
48,567 
49,272 
49,975 
50,680 
51,386 
52,089 
52,793 
53,324 
53,855 
54,972 
56,297 
57,621 
58,948 
60,292 
61,635 
62,982 
64,327 
65,675 
67,038 
68,406 
69,771 
71,551 
72,916 
74,303 
75,691 
77,077 
78,464 
79,850 
Salary Schedule-Teachers 
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2009-2010 
STEP 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
BA 
34,805 
35,486 
36,180 
36,887 
37,661 
38,432 
39,205 
39,977 
40,750 
41,548 
42,285 
43,019 
43,756 
44,491 
45,225 
45,960 
46,696 
47,430 
47,980 
48,537 
49,531 
50,912 
52,293 
53,675 
55,077 
56,481 
57,884 
59,290 
60,69? 
62,115 
63,539 
64,966 
66,390 
67,817 
69,263 
70,707 
72,152 
73,599 
MA 
37,442 
38,174 
38,920 
39,681 
40,455 
41,231 
42,005 
42,781 
43,555 
44,356 
45,092 
45,831 
46,564 
47,300 
48,036 
48,770 
49,505 
50,241 
50,790 
51,345 
52,554 
53,934 
55,318 
56,701 
58,103 
59,505 
60,909 
62,313 
63,714 
65,139 
66,564 
67,990 
69,415 
70,840 
72,287 
73,731 
75,179 
76,626 
MA+30 
39,324 
^JM^l. 
40,877 
41,676 
42,454 
43,233 
44,011 
44,789 
45,565 
46,373 
47,111 
47,848 
48,586 
49,319 
50,053 
50,789 
51,521 
52,260 
52,809 
53,364 
54,530 
55,912 
57,294 
58,675 
60,078 
61,483 
62,884 
64,286 
65,690 
67,118 
68,538 
69,966 
71,822 
73,247 
74,694 
76,137 
77,585 
79,032 
MA+60 
41,968 
42,788 
43,625 
44,477 
45,257 
46,035 
46,815 
47,593 
48,373 
49,183 
49,919 
50,655 
51,391 
52,124 
52,859 
53,595 
54,329 
55,063 
55,617 
56,171 
57,336 
58,718 
^60,099 
61,483 
62,884 
64,286 
65,690 
67,093 
68,499 
69,920 
71,348 
72,772 
74,628 
76,052 
77,498 
78,946 
80,392 
83,838 
2010-2011 
STEP 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
BA 
35,606 
36,302 
37,012 
37,735 
38,473 
39,280 
40,085 
40,891 
41,696 
42,502 
43,334 
44,104 
44,869 
45,637 
46,404 
47,170 
47,937 
48,703 
49,469 
50,043 
50,624 
51,661 
53,101 
54,541 
55,983 
57,445 
58,909 
60,373 
61,839 
63,300 
64,786 
66,271 
67,760 
69,245 
70,733 
72,242 
73,747 
75,255 
MA 
38,303 
39,052 
39,815 
40,594 
41,388 
42,195 
43,004 
43,811 
44,621 
45,428 
46,263 
47,031 
47,802 
48,566 
49,334 
50,101 
50,86? 
51,634 
52,402 
52,974 
53,553 
54,813 
56,254 
57,696 
59,139 
60,602 
62,064 
63,528 
64,992 
66,454 
67,940 
69,426 
70,914 
72,400 
73,887 
75,395 
76,902 
78,412 
MA+30 
40,229 
41,015 
41,817 
42,635 
43,468 
44,280 
45,092 
45,904 
46,715 
47,525 
48,367 
49,137 
49,906 
50,675 
51,440 
52,205 
52,973 
53,737 
54,507 
55,080 
55,658 
56,875 
58,316 
59,758 
61,198 
62,662 
64,127 
65,588 
67,050 
68,515 
70,004 
71,485 
72,974 
74,910 
76,397 
77,905 
79,411 
80,921 
MA+60 
42,933 
43,773 
44,628 
45,501 
46,390 
47,203 
48,015 
48,828 
49,640 
50,453 
51,298 
52,066 
52,834 
53,600 
54,365 
L J 5 , 1 3 2 
55,900 
56,665 
u 57,431 
58,009 
58,586 
59,802 
63,243 
62,683 
64,127 
65,588 
67,050 
68,515 
69,978 
71,444 
72,927 
74,416 
75,901 
77,837 
79,322 
80,831 
82,341 
83,849 
AGREEMENT BETWEEN MEFA-MECS FOR 2007-2011 
70 
INDEX 
7 
7&I Committee 
Assoc.-Supt. Advisory, 33 
A 
Absent or late 
Notify Office, 6 
Accurate faculty roster 
Appendix E Eval. Compliance-District 
Responsibility, 43 
Additional Stipends 
For additional assignments, 30 
Annual Professional Performance 
Review, 9 
Arts Festival 
Compensation, 29 
Assessment in Instruction, 51 
Assistant Principal, 9, 12, 15, 16 
Association Days, 34 
Association Dues, 34 
Association Use of Facilities, 34 
B 
Basic Medical/Surgical coverage, 31 
Bereavement Leave, 19 
Blue Cross/Blue Shield of Utica-
Rome, 31 
Board of Education, i, 3 , 5 , 7, 8, 9, 
2 0 , 2 3 , 2 9 , 3 0 , 3 1 , 3 2 , 3 3 , 3 4 , 3 7 , 
73 
Building Principal, i, 3 , 4, 6, 7, 12, 
15,17,20,21 
c 
Change in assignment 
Faculty request, 6 
Change in grade assignments 
Elementary, 6 
Changed in subject assignments 
secondary, 6 
Chief Executive Officer, 3, 4, 5 
Class Size, 8 
Classroom Environment, 4 6 , 4 9 , 50, 
52, 53, 58 
Classroom management, I I , 52 
Classroom Observation and 
Reflection Session 
Procedure & Understandings, 12 
Classroom Observation and 
Reflection Sessions, 9, 13, 14,43 
Classroom observation report form, 
46 
Club & Class Advisors 
Activates and Compensation, 28 
Collaboration, 11,52 
Commissioner's Regulations, ii, 9, 
52 
Committee on Special Education 
(CSE) Chairperson, 10 
Communicating with Families, 65 
Compliance Meetings 
President and Superintendent, 9 
Conferences 
Expenses, 30 
Content knowledge, 11 
CR 100.2 (o), 10 ,52 
Creating Environment of Respect 
and Rapport, 49 
Credit Hours, 23 
See Tuition Reimbursement. 
Curriculum Coordinators 
Positions and Compensation, 29 
Curriculum revision, 8 
D 
Danielson's Frameworks 
\ -4 Complete, 53 
Danielson's Frameworks, 11 
Dental Insurance, 31 
Department Chairperson 
Positions and Compensation, 29 
Designing Student Assessments, 48 
Distance Learning. 
MOA, RIF, Evaluation, 37 
District Evaluation Committee, 9 
Duty-Free Lunch, 7 
E 
Employee Personnel File, 17 
Exclusive negotiating agent, 1 
Extra-Curricular Activities 
Governing Board, 27 
Extra-Curricular Personnel 
Compensation, 24 
Extra-Curricular Work 
Compensation, 29 
F 
Faculty Improvement Plan 
FIP, 16 
Faculty Salaries 
Teachers and TAs. See Salary 
Schedules 
Family Plan 
Health Insurance, 31 
Freedom of Information Law, 9 
G 
Grievance, 3 
Grievance Forms 
Stages 1, n, m, 40 
H 
Health Insurance, 31 
Health Insurance Buyout, 31 
Home instruction, 8 
/ 
Immediate family, 19 
Individual Plan 
Health Insurance, 31 
Information Collection Form 
CORS, 47 
Instruction 
CORS, PSR, 46,48, 50, 51, 52, 53, 57, 
61,63 
Instructional delivery, 11, 52 
Internal Revenue Service (IRS) 125 
Plan 
Flex Spending, 31 
J 
j u r y Duty, 20 
K 
Knowledge of Content and 
Pedagogy, 47 
Knowledge of Students, 47 
Knowledge ofResources, 48 
L 
Leave of Absence Without Pay, 20 
Library professional collections 
Danielson Texts, 11 
Licensed Teaching Assistants 
Contract Exceptions, 35 
Longevities, ii, 24 
Longevity Benefit, 24 
Lunch Duty 
rotation and pay, 8 
M 
Madison-Oneida-Herkimer Health 
Consortium, 31 
Maintaining Accurate Records, 64 
Managing Classroom Procedures, 49 
Managing Student Behavior, 50 
Maternity Leave, 20 
Mentor 
Compensation, 29 
Mentor Committee Chairperson, 10 
mentoring, 9 
N 
Negotiations 
Team, 2 
Non-Discrimination, i 
o 
Observation and evaluation, 9 
Aministrator Training, 16 
Openings for positions, 6 
P 
Personal Business Leave 
"Personal Day", 19 
Personal injury, 18 
Planning and Preparation, 46 ,47 , 48, 
52 ,53 
Planning Time, i, 7 
Portfolio review, 15 
Posted positions 
Notification, 6 
Pre-Observation Conference 
CORS. See Pre Obs. See Pre Obs 
President 
Association, 2, 9,17, 34,36, 39,43, 73 
Professional Community 
Participation in, 65 
Professional Development Plan, 9 
Professional Responsibilities 
CORS, PSR, 46, 52,53 
Professional Summative Review 
Procedure and Understandings, 15 
Report Form, 52 
Professional Summative Reviews, 9, 
43 
Professionalism, 66 
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INDEX 
Q 
Questioning and Discussion 
Techniques, 51 
R 
Reduction in force 
Addtional assignment consequence, 30 
Re-employment 
notification date if not to be, 8 
Reflecting on Teaching, 64 
Reflective and responsive practice, 
11,52 
Reimbursement Expenses 
Mileage, 30 
Retirement 
"Incentive" conditions, 29 
Retirement Contribution 
Health Insurance, 32 
s 
Sabbatical leave, 22 
Salary Schedule-Teachers, 69 
Salary ScheduIe-7eacA/ng Assistant, 
68 
Savings Clause, 32 
Scheduling of students 
Faculty involvment, 8 
School Calendar, 7 
Security cameras 
Surveillance technology, 9 
Set Designer 
Compensation, 29 
Setting Instruction Outcomes, 47 
Sick Leave, 19 
Sick Leave Bank, 21 
Staff development, 23 
Student assessment, 11, 52 
Student development, 11, 52 
Substitute 
involuntary, 6 
Summer school 
faculty priority, 8 
Superintendent, i, iii, 2, 3, 4, 5,6, 7, 
9, 12, 15, 16, 17,20,21,22,23, 
27,29,30,33,34,35,36,39,43, 
73 
Supervision 
Extra-curricular, 25,26, 53, 59,60 
Supplies 
Requisition, 7 
T 
Tax-sheltered annuity, 30 
Taylor Law, i, 2 
Teacher Protection 
Board Policy, 8 
Teaching Assistants, 23, 35 
Team Leaders 
Positions and Compensation, 29 
Team Resource Teacher 
Positions and Compensation, 29 
Technology, 11,29,50,52 
Technology Coordinator 
Compensation, 29 
Transfer of Previous Experience 
Coaching, 26 
Tuition Reimbursement, 35 
See Credit Hours 
W 
Work Year, i, 7 
additional days, 7 
Workday 
Length, i, 7 
Worker's Compensation, 18 
z 
Zipper Clause, 32 
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